
AGENDA 
PROFESSIONAL EDUCATION COUNCIL 

2:00 - Wednesday, June 10, 2009 
Tate Page Hall 334 

 
 

I. Consideration of the Minutes from the May 13, 2009 meeting (Minutes can be found on the  
 CEBS Main Web Page—click on Faculty & Staff and then Meeting Minutes and Agendas)  

  
 II. New Business 

 
A.  COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 

 Office of Teacher Services 
 

1. Presentation of Candidates Completing Requirements for Admission to the Professional 
  Education Unit May 13, 2009 to June 10, 2009 

  
B. OGDEN COLLEGE OF SCIENCE AND ENGINEERING 

Department of Mathematics and Computer Science 
 

1. Multiple Revisions to a Course – Math 126, Calculus and Analytic Geometry I 
2. Multiple Revisions to a Course – Math 227, Calculus and Analytic Geometry II 
 

C. COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 
           Department of Curriculum and Instruction 
 

1. Create a New Course – EDU 491, Practicum for Teacher Candidates 
2. Revise a Program – 579, Middle Grades Education 

 
D. COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 

                  Office of the Dean 
 

1. Teacher Leader Masters and Planned Fifth Year Program Framework – Second Reading 
 

    
III. Other Business  
 
  



CANDIDATES COMPLETING REQUIREMENTS FOR ADMISSIONS 
TO PROFESSIONAL EDUCATION UNIT 

May 13, 2009 – June 10, 2009 
 
 

Elementary P-5 
 

Brown, Emily 
Carey, Kris 
Daugherty, Britney 
Edison, Chelce 
Green, Margaret 
Hatcher, Keiliah 
Hicks, Ashley 
Jessee, Brittany 
Smith, Autumn 
Taylor, Stephanie 
Vincent, Sharon 

     White, Amanda 
White, Diane 
 

 
Middle Grades 

      
   Anglea, James   English/SS 
   Locke, Suesan   English/SS 

Patrick, LaDonna  English/SS 
Travis, Ginger   Math 
White, Brittney  English/SS 
Wilson, Amanda  English/Math 
Young, Amber   Math/SS 

 
5-12 

   Williams, Marideth  Business and Marketing. 
 

P-12 
     
      

Secondary 
 

   Bernhardt, Jonathan   Social Studies 
   Casebier, Byron   English 

Decker, Michael   Social Studies 
Groce, Cassandra   English 
Martin, Blake    Math  
Martin, Christopher   Social Studies 
Sherlock, Brenda   Math 
Strode, Alex    Social Studies 



 
 

IECE 
 
   

 
 

Masters 
    

   Brocato, Ashley   LBD 
   Deaton, Tracy    LBD 

Hendley, Shevawn   LBD 
Long, April    LBD 
Noffsinger, Debra   LBD 
Stephens, Lindsay   LBD 
    

 
Special Circumstance Masters 

 
If there are any questions or concerns about the status of any candidate, the person with the question or 
concern should contact Dr. Fred Carter, Teacher Services (745-4611 or fred.carter@wku.edu) prior to 
the PEC meeting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Proposal Date: April 8, 2009 
 

Ogden College of Science and Engineering 
Department of Mathematics and Computer Science 

Proposal to Make Multiple Revisions to a Course 
(Action Item) 

 
Contact Person:  Dr. Ferhan Atici       ferhan.atici@wku.edu         745-6229 
 
1. Identification of course: 

1.1 Current course prefix and number:  MATH 126 
1.2 Course title:  Calculus and Analytic Geometry I 
1.3 Credit hours:  4.5 

 
2. Revise course title:     

2.1 Current course title:    Calculus and Analytic Geometry I 
2.2 Proposed course title:  Calculus I 
2.3 Proposed abbreviated title:  Calculus I 
2.4 Rationale for revision of course title:  The proposed title for the first course in 

calculus conforms with the title used at many other major institutions. 
 
3. Revise course number:     

3.1 Current course number:        MATH 126 
3.2 Proposed course number:     MATH 136 
3.3 Rationale for revision of course number:  The department is adopting a numbering 

system for its courses in which the tens digit indicates the specific mathematical 
area of the course.  The numbers 30-39 will be for calculus courses. 

 
4. Revise course prerequisites/corequisites/special requirements:      

4.1 Current prerequisites: Four years of high school mathematics, including Algebra   
II, geometry, and trigonometry, and satisfactory score on Math Placement Exam; 
or MATH 117 or MATH 118, with grade of C or better. 

 
4.2 Proposed prerequisites: Four years of high school mathematics, including Algebra 

II, geometry, and trigonometry, and satisfactory scores on Math Placement Exam 
and Math Placement Trig Exam; or MATH 117 or MATH 118, with grade of C or 
better. 

 
4.3 Rationale for revision of course prerequisites: Skill in trigonometry is necessary 

for success in calculus.  Students who cannot demonstrate such skill through a 
satisfactory score on the MPTE would benefit from enrolling in MATH 117 prior 
to studying calculus. 

 
4.4 Effect on completion of major/minor sequence:  None.  Students who do not have 

the required skills in trigonometry are often required to repeat the first calculus 
course. 
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5. Revise course catalog listing: 
 

5.1 Current course catalog listing:   
 

This is the first of a sequence of courses which present a unified treatment of 
plane and solid analytic geometry and differential and integral calculus. 
(Graphing calculator required.) 
 

5.2 Proposed course catalog listing:    
 
A course in one-variable calculus including topics from analytic geometry. 
Limits, derivatives, integration, and applications of polynomial, rational, 
trigonometric, and transcendental functions.  Includes lecture and recitation.   
(Graphing calculator required.) 
 

5.3 Rationale for revision of course catalog listing:  The proposed listing describes the 
content and emphasis of the course in greater detail.  The department also will 
deliver the course on a lecture//recitation schedule similar to that of many other 
institutions. 

 
 
6. Revise course credit hours: 

6.1 Current course credit hours:   4.5 
6.2 Proposed course credit hours:   4 
6.3 Rationale for revision of course credit hours:  The change to 4 hours will make 

the course conform with Calculus I courses at most other major institutions and 
eliminate problems for students who wish to transfer calculus credit to or from 
WKU. 

 
 
7. Proposed term for implementation:  Fall 2010 
 
 
8. Dates of prior committee approvals: 
 

 
Mathematics and Computer Science 
Department  

  
04/10/2009 

 
Ogden Curriculum Committee 

          05/07/2009 

 
Professional Education Council  

  

 
General Education Committee 

        05/08/2009 



 
Undergraduate Curriculum Committee 

  

 
University Senate 

  

 
 
Attachment:  Course Inventory Form 



Proposal Date: April 8, 2009 
 

Ogden College of Science and Engineering 
Department of Mathematics and Computer Science 

Proposal to Make Multiple Revisions to a Course 
(Action Item) 

 
Contact Person:  Dr. Ferhan Atici       ferhan.atici@wku.edu         745-6229 
 
1. Identification of course: 

1.1 Current course prefix and number:  MATH 227 
1.2 Course title:  Calculus and Analytic Geometry II 
1.3 Credit hours:  4.5 

 
2. Revise course title:     

2.1 Current course title:    Calculus and Analytic Geometry II 
2.2 Proposed course title:  Calculus II 
2.3 Proposed abbreviated title:  Calculus II 
2.4 Rationale for revision of course title:  The proposed title for the second course in 

the calculus sequence conforms with that used at many other major institutions.  
 
3. Revise course number:     

3.1 Current course number:        MATH 227 
3.2 Proposed course number:     MATH 137 
3.3 Rationale for revision of course number:  The department is adopting a numbering 

system for its courses in which the tens digit indicates the specific mathematical 
area of the course.  The numbers 30-39 will be for calculus courses.  Because the  
second course in the calculus sequence is usually offered as a freshman-level 
course, the number will be changed to the 100-level without changing the course 
content. 

 
4.         Revise course prerequisites: 
 
 4.1      Current prerequisites:  MATH 126 with a grade of C or better 
 4.2      Proposed prerequisites:  MATH 136 with a grade of C or better  
            4.3      Rationale for revision of course prerequisites:  The course number for MATH 126 

has been changed to MATH 136. 
 
5. Revise course catalog listing: 
 

5.1     Current course catalog listing:  
 
The continuation of MATH 126. 
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5.2     Proposed course catalog listing:    
 
A second course in one-variable calculus including topics from analytic geometry. 
Methods of integration, sequences and series, polar and parametric functions.  
Includes lecture and recitation.   
 
 

5.3      Rationale for revision of course catalog listing: The proposed listing describes the    
content and emphasis of the course in more detail.  The department also will deliver the 
course on a lecture//recitation schedule similar to that used by many other institutions. 

 
 
6. Revise course credit hours: 

6.1     Current course credit hours:   4.5 
6.2     Proposed course credit hours:   4 
6.3     Rationale for revision of course credit hours:  The change to 4 hours will make the         
course conform with Calculus II courses at most other major institutions and eliminate 
problems for students who wish to transfer calculus credit to or from WKU. 

 
 
7. Proposed term for implementation:    Fall 2010 
 
 
8. Dates of prior committee approvals: 
 

 
Mathematics and Computer Science 
Department 

  
04/10/2009 

 
Ogden Curriculum Committee 

         05/07/2009 

 
Professional Education Council  

  

 
Undergraduate Curriculum Committee 

  

 
University Senate 

  

 
 
Attachment:  Course Inventory Form 



      Proposal Date: 04/15/2009 
 
 

College of Education and Behavioral Sciences 
Department of Curriculum & Instruction 

Proposal to Create a New Course 
(Action Item) 

 
Contact Person:  Kay Gandy, kay.gandy@wku.edu, 5-2991 
 
1. Identification of proposed course: 
 

1.1 Course prefix (subject area) and number:  EDU 491 
1.2 Course title:  Practicum for Teacher Candidates 
1.3 Abbreviated course title:  Practicum for Teacher Candidates 
1.4 Credit hours and contact hours: 1 hour 

 1.5 Type of course: (P) Supervised Practical Experience 
 1.6 Prerequisites:  instructor permission 
 1.7 Course catalog listing: Development of knowledge and skills required of 

teacher candidates. Grading is pass/fail. Students must take EDU 491 in the term 
(Winter or May) immediately following the student teaching semester and EDU 
489. 

 
2. Rationale: 
 

2.1  Reason for developing the proposed course: The Professional Education 
Council plan for matriculation of teacher candidates includes a 
requirement that students must earn a C or higher grade in EDU 489 with 
a holistic score of 2+ on the Teacher Work sample (TWS). The TWS is 
the capstone senior project for education majors. As yet there is no 
remediation plan in effect for teacher candidates who do not meet these 
requirements. This remedial course is designed for undergraduate students 
in education leading to initial certification. Presently no such course exists 
in this undergraduate program. This course is designed for students who 
score below a Level 2 on the Teacher Work Sample (TWS), who have 
extenuating circumstances preventing the completion of the TWS, who 
have extensive absences, or who have earned below a C average for EDU 
489. Students who meet any of these criteria will receive a grade of X 
(incomplete) in EDU 489, pending satisfactory completion of the proposed 
EDU 491. Students who receive a passing grade in EDU 491 will receive 
in EDU 489 a grade of B or C, depending on the quality of work with the 
Teacher Work Sample. Students who do not pass EDU 491 will receive a 
grade of D in EDU 489 and will be required to repeat it. 

 
2.2  Projected enrollment in the proposed course: It is estimated that two to 

five students will be required to enroll in this course during either the 
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winter or May terms. At least two students each semester have not scored 
at the passing criterion on the TWS; however, up till now there has been 
no remediation plan in effect. 

 
2.3 Relationship of the proposed course to courses now offered by the 

department: This course is directly related to EDU 489 Student Teaching 
Seminar. If students do not successfully complete their senior capstone 
project (TWS), then they will be required to take the proposed course. 
Students will be given a completely different school setting than the 
student teaching setting and must write a new TWS. The proposed course 
will meet the objectives of the Professional Education Council that teacher 
candidates complete satisfactory TWS projects as a condition for program 
completion and eligibility for a recommendation for teacher certification. 

 
2.4 Relationship of the proposed course to courses offered in other 

departments:  The proposed course is similar in intent to other courses 
designed to address skills deficits, facilitate program completion, and help 
students succeed academically. For example, “enhanced” sections of ENG 
100 and MATH 116 have been developed to provide additional instruction 
for students identified as needing that additional instruction. However, 
there are several differences between the proposed course and the 
enhanced sections of ENG 100 and MATH 116. First, the proposed course 
provides remedial assistance for students at the end of their academic 
program rather than at the beginning. Second, although students who need 
the enhanced mathematics and English courses are identified prior to 
enrollment in those courses, students in EDU 491 will be identified at the 
completion of EDU 489 and the student teaching experience. The students 
will take EDU 491 following EDU 489, rather than concurrently. Third, 
students in EDU 491 will receive one hour of credit, which is not available 
to students in ENG 100 and MATH 116. However, the additional credit is 
justified by the fact that EDU 491 students will have to prepare new 
Teacher Work Samples (a significant amount of work) based on field 
experiences in different settings from their student teaching settings. 
Finally, EDU 491 is designed to be offered only in the three-week terms 
(Winter and May) following the fall and spring semesters when student 
teaching occurs. This design will allow students the opportunity to do 
remediation immediately and thus possibly complete requirements for 
graduation. 
 

2.5 Relationship of the proposed course to courses offered in other 
institutions: Other universities that use the Teacher Work Sample as a 
senior capstone project were contacted about remediation plans for 
students who score holistically below a Level 2. 

 California State University: Students must score a Level 2 in each of the 
seven sections of the TWS and redo each section that does not meet that 
level. 



 University of Northern Iowa: Student must write an entirely new TWS the 
second eight weeks of student teaching if they score below a Level 2. 

 Idaho State: Student must repeat a minimum of an 8 week block of 
student-teaching and score a level 2+. 

 Of the other partners in the Renaissance Project, although each required a 
Level 2+ score on the TWS, none responded with a formal plan in effect 
for remediation.  

 
 
3. Discussion of proposed course: 
 
 3.1 Course objectives:  

To develop student abilities to use communication skills, apply core concepts, 
become self-sufficient individuals, become responsible team members, think and 
solve problems, integrate knowledge and improve personal teaching skills, the 
candidate will: 
♦ Design/plan viable instruction and learning climates 
♦ Create a dynamic learning climate 
♦ Introduce/implement/manage efficient instruction 
♦ Assess learning and communicate results to students and others 
♦ Reflect on and evaluate specific teaching/learning situations and or programs 
♦ Collaborate with colleagues and others to design, implement, and support learning 

programs 
♦ Evaluate his/her own performance with respect to modeling and teaching 

Kentucky's learning goals and implements a personal professional growth plan 
♦ Demonstrate a current and sufficient knowledge of certified content areas 
♦ Use technology to support instruction, access and manage data, enhance 

professional growth and productivity, communicate with colleagues and others, 
and conduct research 

 
3.2  Content outline: 
This course will include content from the Teacher Work Sample, including, 
Assessment Plan, Contextual Factors, Design for Instruction, Learning Goals, 
Instructional Decision Making, Analysis of Student Learning, Reflection and 
Evaluation 

 
3.3  Student expectations and requirements: Student will be placed in a new 

school setting and will be required to collect data relevant to that setting. 
Students will be expected to have a minimum of 100 field hours. Student will 
successfully complete a Teacher Work Sample by scoring a Level 2+.  

 
3.4  Tentative texts and course materials: none 

 
  

4. Resources: 
 



4.1 Library resources: none required beyond what is required for EDU 489. 
4.2 Computer resources: none required beyond what is required for EDU 489. 

 
 
5. Budget implications: 
 

5.1 Proposed method of staffing: The course will be taught by faculty in the 
Department of Curriculum and Instruction. Students will be expected to 
pay a $100 fee to compensate their supervising classroom teachers. 

5.2 Special equipment needed: none 
 
5.3  Expendable materials needed: none 
5.4  Laboratory materials needed: none 

 
 
6. Proposed term for implementation: Winter 2010 
 
 
7. Dates of prior committee approvals: 
 
 Department of Curriculum & Instruction April 17, 2009 
 
 Special Instructional Programs  May 13, 2009 
 
 CEBS Curriculum Committee  June 2, 2009 
 
 Professional Education Council  __________________ 
  
 University Curriculum Committee  ___________________ 
 
 University Senate    ___________________ 
 
Attachment:  Course Inventory Form 
 



Proposal Date: 5/13/2009 
 

College of Education & Behavioral Sciences 
Department of Curriculum and Instruction 

Proposal to Revise A Program 
(Action Item) 

 
Contact Person: Dr. Tabitha Daniel, tabitha.daniel@wku.edu, 745-2615 
 
1. Identification of program: 

1.1 Current program reference number: 579 
1.2 Current program title: Middle Grades Education 
1.3 Credit hours: 76-81 

 
2. Identification of the proposed program changes: 

• Allow students to take LTCY 444 Reading in the Secondary School as an 
alternative to LYCY 421 Reading in the Middle Grades. 

• Delete Mathematics and Science Content Areas from the Middle Grades Program. 
 

 
 
3. Detailed program description: 

Current Program Revised Program 
The middle grades education 
program (reference number 579) 
leads to the Bachelor of Science 
degree and the Kentucky Middle 
Grades Education (grades 5-9) 
certificate. The program requires 44 
semester hours of general education 
that should include a biological 
science course and a physical science 
course; 37-40 semester hours of 
professional education courses 
(MGE 275, PSY 310, EXED 330, 
PSY 421/422 and LTCY 421, MGE 
385, 490, EDU 489, one or two 
courses selected from MGE 475-481, 
and a computer literacy course which 
must be CS 145, CIS 141, or LME 
448) and 24-27 hours in each of two 
teaching fields selected from 
English/communications, 
mathematics, science or social 
studies. Students may choose a 
single concentrated area of emphasis 

 The middle grades education program 
(reference number 579) leads to the 
Bachelor of Science degree and the 
Kentucky Middle Grades Education 
(grades 5-9) certificate for teaching 
English/communications and social 
studies. The program requires 44 
semester hours of general education 
that should include a biological science 
course and a physical science course; 
40 semester hours of professional 
education courses (MGE 275, PSY 
310, EXED 330, PSY 421 or 422, and 
LTCY 444 or LTCY 421, MGE 385, 
475, 481, 490, EDU 489, and a 
computer literacy course which must be 
CS 145, CIS 141, or LME 448); and 
24-30 hours in each of two teaching 
fields: English/communications and 
social studies. Students are required to 
have 150 clock hours of field 
experiences in addition to the 
coursework. Middle Grades Education 
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in mathematics or science rather than 
completing two areas of emphasis. 
Students are required to have 150 
clock hours of field experiences in 
addition to the coursework. Middle 
Grades Education candidates may 
receive academic advising in the 
Office of Teacher Services, TPH 
408, (270)745-4896. Refer to the 
middle grades education web site 
http://edtech.wku.edu/%7eteached/ 
for additional information. 
 

candidates may receive academic 
advising in the Office of Teacher 
Services, TPH 408, (270) 745-4896. 
Refer to the School of Teacher 
Education website for additional 
information. 
 

MGE 275- Foundations of Middle 
Grades Instruction 

3 MGE 275- Foundations of Middle 
Grades Instruction 

3 

PSY 310- Educational Psychology: 
Development and Learning 

3 PSY 310- Educational Psychology: 
Development and Learning 

3 

CS 145- Introduction to Computing 
OR 
CIS 141-Basic Computer Literacy 
OR 
LME 448- Technology Applications 
in Education 

3 CS 145- Introduction to Computing 
OR 
CIS 141-Basic Computer Literacy 
OR 
LME 448- Technology Applications in 
Education 

3 

EXED 330- Introduction to 
Exceptional Education: Diversity in 
Learning 

3 EXED 330- Introduction to Exceptional 
Education: Diversity in Learning 

3 

PSY 421- Psychology of Early 
Adolescence 
OR 
PSY 422- Adolescent Psychology 

3 PSY 421- Psychology of Early 
Adolescence 
OR 
PSY 422- Adolescent Psychology 

3 

LTCY 421- Reading in the Middle 
School 

3 LTCY 421- Reading in the Middle 
School 
OR 
LTCY 444- Reading in the 
Secondary Grades 

3 

One or Two courses: 
MGE 475-481- Teaching Methods 

3-
6 

 
MGE  475 Teaching Language Arts   3 
MGE 481 Teaching Social Studies    3   

 
 
 

MGE 385- Middle Grades Teaching 
Strategies 

3 MGE 385- Middle Grades Teaching 
Strategies 

3 

EDU 489- Student Teaching Seminar 3 EDU 489- Student Teaching Seminar 3 
MGE 490- Student Teaching 10 MGE 490- Student Teaching 10 
    
    
English/Communications (2 fields)  English/Communications   
ENG 100- Introduction to College 3 ENG 100- Introduction to College 3 

http://edtech.wku.edu/%7Eteached/


Writing Writing 
ENG 300- Writing in the Disciplines 3 ENG 300- Writing in the Disciplines 3 
ENG 302- Language & 
Communication 

3 ENG 302- Language & 
Communication 

3 

ENG 390-Masterpieces of American 
Literature 

3 ENG 390-Masterpieces of American 
Literature 

3 

COMM 145- Fundamentals of Public 
Speaking 
OR 
COMM 161- Business and 
Professional Speaking 

3 COMM 145- Fundamentals of Speech 
Communications 
OR 
COMM 161- Business and Professional 
Speaking 

3 

LME 407- Literature for Young 
Adults 

3 LME 407- Literature for Young Adults 3 

Electives(6 hours) 
ENG 301- Argument and Analysis in 
Written Discourse 
ENG 401- Advanced Composition 
ENG 410- Theories of Rhetoric & 
Composition 

6 Electives(6 hours) 
ENG 301- Argument and Analysis 
ENG 401- Advanced Composition 
ENG 410- Comp Theory/Practice in 
Writing (Prerequisite: ENG 304) 

6 

    
Mathematics (2 fields)    
MATH 116- College Algebra  
OR 
MATH 118- College Algebra and 
Trigonometry 

3 - 
5 

  

MATH 119- Fundamentals of 
Calculus  
 OR 
MATH 126- Calculus and 
Analytical Geometry I 

4 
– 
4.
5 

  

MATH 203- Statistics 3   
MATH 205- Number Systems and 
Number Theory for Teachers 

3   

MATH 206- Fundamentals of 
Geometry for Teachers 

3   

MATH 308- Rational Numbers 
and Data Analysis for Teachers 

3   

MATH 403- Geometry for 
Elementary/Middle School 
Teachers 

3   

MATH 411- Problem Solving for 
Elementary/Middle School 
Teachers 

3   

CS 230- Introduction to 
Programming 

3   

Electives (3 hours) 3   



MATH 409- History of 
Mathematics  
MATH 413- Algebra and 
Technology for Middle Grades 
Teachers 
    
Science (2 fields)    
BIOL 120- Biological Concepts: 
Cells, Metabolism, Genetics 
AND 
BIOL 121- Biological Concepts: 
Cells, Metabolism, and Genetics 
Labs 

3/
1 

  

BIOL 122- Biological Concepts: 
Evolution, Diversity and Ecology 
AND 
BIOL 123- Biological Concepts: 
Evolution, Diversity and Ecology 
Lab 

3/
1 

  

    
GEOL 111- Earth History 
AND 
GEOL 113- The Earth Laboratory 

3/
1 

  

GEOL 112- Earth History 
AND  
GEOL 114- Earth History Lab 

3/
1 
 

  

ASTR 104- Astronomy of the Solar 
System 
OR  
ASTR 106- Astronomy of Stella 
Systems 
OR  
ASTR 108- Descriptive Astronomy 
OR 
ASTR 214- General Astronomy 
OR 
ASTR 405- Astronomy for 
Teachers 

3   

PHYS 105- Concepts of the 
Physical World 

3   

CHEM 101- Introduction to 
Chemistry 
AND  
CHEM 102- Introduction to 
Chemistry Laboratory 
OR 

3/
1 

  



CHEM 105- Fundamentals of 
General Chemistry 
AND 
CHEM 106- Fundamentals of 
General Chemistry Laboratory 
    
Social Studies (2 fields)  Social Studies   
HIST 119- Western Civilization to 
1648  
 OR 
HIST 120- Western Civilization 
since 1648 

3 HIST 119- Western Civilization to 
1648  
 OR 
HIST 120- Western Civilization since 
1648 

3 

HIST 240- The United States to 1865 3 HIST 240- The United States to 1865 3 
HIST 241- The United States since 
1865 

3 HIST 241- The United States since 
1865 

3 

GEOG 110- World Regional 
Geography 

3 GEOG 110- World Regional 
Geography 

3 

GEOG 360- Geography of North 
America 

3 GEOG 360- Geography of North 
America 

3 

ECON 150- Introduction to 
Economics 
OR 
ECON 202- Principles of Economics 
(Micro) 
AND 
ECON 203- Principles of Economics 
(Macro) 

3 ECON 150- Introduction to Economics 
OR 
ECON 202- Principles of Economics 
(Micro) 
AND 
ECON 203- Principles of Economics 
(Macro) 

3 

PS 110- American National 
Government 

3 PS 110- American National 
Government 

3 

SOCL 100- Introduction to 
Sociology  
OR 
ANTH 120- Introduction to Cultural 
Anthropology 

3 SOCL 100- Introduction to Sociology  
OR 
ANTH 120- Introduction to Cultural 
Anthropology 

3 

Electives (3 hours) 
An upper division non-US, non- 
European history course. 

3 Electives (3 hours) 
An upper division non-US, non- 
European history course. 

3 

    
Mathematics (single field)    
MATH 117- Trigonometry  
OR 
MATH 118- College Algebra and 
Trigonometry 

3 - 
5 

  

MATH 122- Calculus of a Single 
Variable I  
AND 

6   



MATH 132- Calculus of a Single 
Variable II  
OR 
MATH 126- Calculus and 
Analytical Geometry I AND 
MATH 227- Calculus and 
Analytical Geometry II 
MATH 205- Number Systems and 
Number Theory for Elementary 
Teachers 

3   

MATH 206- Fundamentals of 
Geometry for Elementary 
Teachers 

3   

MATH 308- Rational Numbers 
and Data Analysis for Elementary 
Teachers 

3   

STAT 301- Introductory 
Probability and Statistics  
OR 
MATH 203- Statistics 

3   

MATH 307- Introduction to 
Linear Algebra 

3   

MATH 403- Geometry for 
Elementary/Middle School 
Teachers 
OR 
MATH 323- Geometry I 

3   

MATH 411- Problem Solving for 
Elementary/Middle School 
Teachers 

3   

MATH 409- History of 
Mathematics 

   

    
Science (single field)    
BIOL 120- Biological Concepts: 
Cells, Metabolism, Genetics 
AND 
BIOL 121- Biological Concepts: 
Cells, Metabolism, and Genetics 
Labs 

3/
1 

  

BIOL 122- Biological Concepts: 
Evolution, Diversity and Ecology 
AND 
BIOL 123- Biological Concepts: 
Evolution, Diversity and Ecology 
Lab 

3/
1 

  



GEOL 111- Earth History 
AND 
GEOL 113- The Earth Laboratory 

3/
1 

  

GEOL 112- Earth History 
AND  
GEOL 114- Earth History Lab 

3/
1 
 

  

GEOG 121- Meteorology 3   
ASTR 405- Astronomy for 
Teachers 

3   

PHYS 105- Concepts of the 
Physical World 

3   

PHYS 410- Physics for Teachers 3   
CHEM 101- Introduction to 
Chemistry 
AND  
CHEM 102- Introduction to 
Chemistry Laboratory 

3/
1 

  

CHEM 105- Fundamentals of 
General Chemistry 
AND 
CHEM 106- Fundamentals of 
General Chemistry Laboratory 

3/
1 

  

ASTR 104- Astronomy of the Solar 
System 
OR  
ASTR 106- Astronomy of Stella 
Systems 
OR  
ASTR 108- Descriptive Astronomy 
OR 
ASTR 214- General Astronomy 
 
 

3   

PHYS 475- Selected Topics in 
Physics 

1-
3 

  

    
 
4. Rationale for the proposed program change: 

• Faculty reviewed the content of LTCY 421- Reading in the Middle Grades and 
LTCY 444 Reading in the Secondary School and determined both are appropriate 
courses to fill the criteria. 

 
• WKU has received a grant from Exxon/Mobile Foundation through the 

Mathematics Science Initiative to improve preparation of middle school and 
secondary mathematics and science teachers.  The grant requires replication of a 
very successful program at the University of Texas, Austin. At WKU the Science 



Mathematics Education major (SKyTeach) has been approved and students will 
earn a double major in science or math and education. 

 
5. Proposed term for implementation and special provisions (if applicable): Fall 2009 
 
6. Dates of prior committee approvals: 
 

Department of Curriculum & Instruction:  __5/27/2009_ 
 
CEBS Curriculum Committee   __6/2/2009__ 
 
Professional Education Council   ___________ 
  
Undergraduate Curriculum Committee  ___________ 
 
University Senate     ___________________ 

 
Attachment: Program Inventory Form 
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TEACHER LEADER MASTER’S AND PLANNED FIFTH‐YEAR PROGRAM FRAMEWORK 

Western Kentucky University  (WKU) has developed a Teacher Leader Master’s and Planned Fifth‐Year 
Program  in  accordance  with  the  2000  guidelines  set  out  by  the  Kentucky  Education  Professional 
Standards Board  (EPSB)  leading  to Kentucky  certification  rank  change. Through  this program, WKU  is 
striving  to  close  the  gap  between  teacher  preparation  and  teaching  practice  that  directly  impacts 
student learning.   

The standards‐based education reform movement has been an important and difficult paradigm shift for 
the K‐12 population of educators (Pankratz & Petrosko, 2000).  The research work of the universities is 
necessary to inform the work of practitioners (Grossman, 2008), as the theoretical foundation is crucial 
to  the program.   The  integration of  the  research, along with sound pedagogical  insights and outcome 
measures on how  teachers make  a difference  and  impact  student  learning,  is  an  essential next  step 
(Grossman, 2008; Wise, Ehrenberg, &  Leibbrand, 2008).   The  transition  from  the world of  theoretical 
knowledge to the translation of real‐world classroom instruction often becomes disjointed.  Connecting 
the dots between theory and practice  is not an easy task  for most novice and not‐so‐novice teachers.   
Therefore,  in  order  to  provide  the  necessary  services  for  clientele, WKU  has  a  responsibility  and  a 
commitment  to  its  graduates  to  provide  the  resources  and  support  needed  to move  them  up  the 
professional continuum to high quality, accomplished teaching practices.                                                                                   

The need to develop teachers as  leaders  is an essential component to  improving the program at WKU.  
Teacher Leadership is not necessarily a formal role, responsibility, or set of tasks. Rather, it is a form of 
activity in which teachers are empowered to lead efforts and build grassroots capacity to directly impact 
the quality of  teaching and  learning. Teacher  Leaders  lead within and beyond  the  classroom  through 
four core obligations upon which this program is conceived: 

One:  Teacher Leadership is grounded in knowledge of learners and subject matter. 
WKU  is  committed  to  fostering  teaching  expertise  through  knowledge  of  content  learners  and  how 
concepts are acquired. Exemplary  teaching  is  the  foundation of  teacher  leadership  (Snell & Swanson, 
2000, p.10). Therefore,  this commitment  involves  the construction and  implementation of curriculum 
that is based on a thoughtful understanding of teaching, learning, and the real work of schools.   
 
Two:  Teacher Leadership is a professional commitment. 
WKU  is  committed  to  providing  leadership  to  advance  high‐quality  teaching  and  learning,  to  close 
performance gaps among diverse students, and to raise public awareness of the teacher’s critical role as 
a professional in designing curriculum and promoting student achievement.  It is recognized that teacher 
leadership  is  “required  if  there  is  to be any  lasting and meaningful  change  in  teaching and  learning” 
(Dole,  2000,  p  12)  and  any  substantial  alignment  of  the  key  pedagogical  and  curricular  elements  of 
schooling  (Crowther et al., 2002)  to  impact  the  learning of ALL  students.   The goal  is  to develop  the 
potential  in  ALL  teachers  to  be  professionals, make  decisions  and  choices  in  their  classrooms,  and 
ultimately  have  ownership  of  their  teaching  and  the  types  of  engagements  they  have  with  their 
students. 
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Three: Teacher Leadership is collaborative and inclusive.  
WKU is committed to recognizing the value of the collaborative role that includes all stakeholders in the 
educational  organizations  and  to  providing  experiences  related  to  emerging  models  of  teams  or 
communities  of  practice.    It  is  recognized  that  “the  realities  of working  collaboratively with  others, 
especially in large groups with varied participants, require dramatically different skills” (Killion, 1996, p. 
71)  than  those employed  in working with  students  in  classrooms. Teachers need  to walk  in both  the 
world of children and the world of schools as organizations. (Silva et al., 2000, p. 800). 
 
Four: Teacher Leadership is transformative. 
WKU realizes teacher leadership is paramount for classroom and school improvement. Teacher Leaders 
are the strongest link for transforming teaching practices (Doyle, 2000, p.4); for improving professional 
practice (Stone et al., 1997, p. 58); and for the improvement of student achievement (McKeever, 2003, 
p.84).  
 
Given  these  principles,  and  in  accordance  with  the  Education  Professional  Standards  Board  (EPSB) 
Teacher  Leader Master’s  and Planned  Fifth‐Year Program  guidelines  (2008),  the  following  framework 
has  been  developed  collaboratively  with  GRREC  and  Region  2  administrators  and  teachers,  Potter 
College of Arts and  Letters  faculty, Ogden College of  Science and Engineering  faculty, and College of 
Education  and  Behavioral  Sciences  faculty.   Meetings were  held  at WKU with  teachers,  district‐  and 
school‐based administrators, and faculty from the College of Education and Behavioral Sciences and the 
Arts and Sciences  colleges. During  these meetings,  the goal of partnerships was presented and  small 
focus groups  led by university  instructors were conducted to solicit the needs of all stakeholders with 
regard  to  teacher  preparation,  continuing  education,  and  job‐embedded  professional  development.   
Along with  these  large group meetings, additional  focus group meetings were held with  stakeholders 
and college staff on specific topics including assessment issues, interpretation of standards, new course 
development,  and  professional  development  needs.    The  dean  of  the  College  of  Education  and 
Behavioral  Sciences,  along  with  one  or  two  university  faculty,  visited  numerous  (Refer  to  Timeline 
Document) school superintendents and instructional supervisors to solicit support in a university‐district 
partnership.    These  new  levels  of  relationships  forged  between  districts,  the  university,  and  P‐12 
teachers are  leading  to shared and collegial  leadership where all can grow professionally and  learn  to 
view themselves on the same team with the same goal:  “To positively impact student learning through 
better schools” (Hoerr, 2005).  (Reference Progress Report) NCATE Standard 3, Element 1; NCATE Standard 5, Elements 

1, 2, & 5 

The program  (see Overall Design, Diagram 1)  is designed  to measure candidates’  levels of proficiency 
using  the  Kentucky  Teacher  Standards.    It  is  intended  to  take  candidates  from  the  level  of  initial 
proficiency, based on the impact they have on student learning at the time they enter the program, and 
move them to advanced levels of teacher proficiency in teaching and learning; partnering with families 
and  community  stakeholders;  and  as  leader/collaborators  within  their  own  classroom, 
team/department, across  the  school, and beyond  the  school  (see  Framework  for Teacher  Leadership 
Diagram 5, Danielson, C., 2006).  79  NCATE Standard 1 
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The program is divided into two instructional levels. Level 1 provides pedagogy, leadership, and content 
applicable  to all P‐12  teachers working  in  the wide gamut of developmental  levels and content areas.  
The  approach  is  an  integrated  core  of  concomitant  skills  focused  on  designing  and  implementing 
instruction  that  prepares  the  candidate  to  impact  student  learning  through  classroom  research  and 
leadership.  Level 2  is global and directs  the Teacher  Leader Master’s Degree or Planned Non‐Degree 
Fifth‐Year  Program  candidate  into  an  individual  program  in  content,  pedagogy,  and/or  areas  of 
professional  growth  concurrent with  the  goals  of  each  candidate  (refer  to  Coursework Model).    An 
Action  Research  Project  focusing  on  a  classroom,  school,  or  district  issue  is  the  capstone  for  the 
completion of the Teacher Leader Master’s Degree or Planned Non‐Degree Fifth‐Year Program.   

The  program  requires  a  three‐fold  assessment  protocol  (see  Assessment  Protocols)  that  transitions 
candidates  from  one  level  to  the  next  and  is  administered  at  strategic  times  to  ensure  its 
appropriateness and that  it guides the professional growth of all candidates.   The protocol begins with 
an  Entry Assessment  to determine  the  course of  study  and  time duration  for  each  concomitant  skill 
addressed  in  Level  1.    Critical  Performance  Assessments  on  the  candidate’s  ability  to  develop  and 
implement  standards‐based  units  of  study,  impact  student  learning  through  classroom  instruction, 
assessment  and  analysis  of  student  achievement,  content  knowledge,  and  professional  growth, 
collaboration and leadership are administered and scored by the faculty throughout the coursework and 
uploaded to the Electronic Portfolio System (EPS).  A monitoring system, Response to Intervention (RTI), 
also  will  be  employed  to  assure  that  candidates  not  reaching  full  potential  in  coursework  and 
assessment protocols are provided services in a timely manner. 

At the end of the coursework, the assessment performances will be reviewed and assessed holistically 
by faculty members and practitioners. This assessment will determine if the candidate is proficient in the 
skills addressed in Level 1 and whether the candidate needs additional work in Level 1 topics and/or the 
course of study appropriate in Level 2.  It provides feedback that allows the candidate and advisor(s) to 
alter  the program of  studies,  if needed. Assessments  in  Level  2  are  administered  and  scored by  the 
faculty  throughout  the  coursework  and  uploaded  to  the  Electronic  Portfolio  System  (EPS)  as 
appropriate.  At the end of Level 2, candidates will present a capstone Action Research Project.   

Admission 

Graduate Admissions Criteria 
WKU Graduate: Automatic admission 
Currently holds Kentucky teacher certification 
 
Graduate of a KY higher education institution other than WKU: 
GPA of 2.75 or higher or a qualifying GAP score 
Currently holds Kentucky teacher certification 
Submit  a  standards‐based  unit  of  study  (for  example,  a  Teacher Work  Sample)  or  KTIP  portfolio  for 
admission credentials review. 
 
Graduate of an out‐of‐state institution of higher education: 
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GPA of 2.75 or higher or a qualifying GAP score 
Kentucky or certification from another state(s) 
Submit a standards‐based unit sample (for example, a Teacher Work Sample)  

 
Entry Assessment Module   (1 hour). Required.  Prerequisite for Level 1 courses.         

Rationale: This course has been developed to provide an orientation and entry level gate for candidates 
admitted to the Teacher Leader Master’s programs at WKU.   The purpose of the course  is to facilitate 
intensive  self‐reflection  and  self‐evaluation,  with  direction  from  faculty,  to  determine  strengths, 
weaknesses, and areas  for study  for each candidate within  the program.  In order  to assure  that each 
candidate’s needs are met, a series of assessment evaluation tools and supporting evidence will be used 
to determine the candidate’s level of proficiency at admission in each concomitant skill addressed in the 
program’s  framework.   The  candidate will prepare, with  the aid of a  faculty advisor(s),  the  course of 
instruction needed to reach proficiency in these skills.  An individualized plan of study will be developed.  
Therefore, the number of hours will vary according to the proficiency level and needs of the candidate. 
The  duration  of  the  Entry Assessment  Course will  be  individualized  based  upon  the  submission  and 
evaluation of required documents. 

Content and documents included: 

• Cycle 3 KTIP Assessment or in‐kind example such as a developed standards‐based unit of study  
or a Teacher Work Sample for candidates who did not participate in KTIP 

• Self‐survey  based  on  the  Kentucky  Teacher  Standards  (Entry  Level)  and  supported  by  self‐ 
reporting evidence and examples (Teacher Skills Assessment, Stronge, 2006) 

• A Professional Growth Plan  (PGP)  that  is  relevant  to  the   Teacher  Leader Master’s Degree or  
Planned Non‐Degree Fifth‐Year Program 

• A  completed  Dispositions  Survey  (i.e.,  Borich  Teacher  Disposition  Index,  200X,  or  Strength  
Finder, Gallup) 

• A vitae of Professional Activities to date  

• Two referrals from the following  
 

o School principal or designee referral listing: 
 Specific standards in which the candidate shows strength 
 Specific standards in which the candidate needs growth 
 Areas  that would  aid  growth  in  collaboration efforts on  a  team  and/or  grade 

level 
 Areas  that would  aid  the  school/district  in meeting  School  Improvement Plan 

(SIP) goals 
o Colleagues: 

 Specific standards in which the candidate shows strength 
 Specific standards in which the candidate needs growth 
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 Areas  that would  aid  growth  in  collaboration efforts on  a  team  and/or  grade 
level 

 Areas that would aid the school/district in meeting SIP goals 
 

 

 

Level 1 

Level  1 will  be  individualized  based  upon  the  candidate’s  level  of  proficiency  upon  entrance  to  the 
program.  Proficiencies will be determined by use of documents from the Entry Assessment Module and 
faculty advisement.   Candidates will be required to take a minimum of 10 out of 19 available hours.   If 
found  to be highly proficient based on  submitted documentation,  candidates will have  the option of 
completing  the  performance‐based  assessments  for  Level  1  without  the  prescribed  coursework. 
Candidates attempting this option must score a 3 on all performance assessments for Level 1. 

The  delivery  options  include  face‐to‐face meetings,  online  instruction  through  Blackboard  and  other 
web‐based delivery methods, and small group meetings.   

Within  courses,  candidates will  be  assigned  to  Professional  Learning  Communities  (PLC)  designed  to 
include  teachers of diverse  content and developmental  levels  in order  to assure a global view of  the 
entire education  spectrum.   This model will advocate a  learning  community demonstrated by people 
from multiple  constituencies,  at  all  levels,  collaboratively  and  continually working  together  (Louis & 
Kruse,  1995  as  reported  by  SEDL,  2009).  This  model  embodies  what  the  National  Commission  on 
Teaching  and  America’s  Future  (NCTAF)  espouses  that  teachers  cannot  teach well  unless  there  are 
“Strong  Learning Communities”  as  the  core  for  improving  schools  and  teaching  (Dufour, 2008).  Such 
collaborative work is grounded in what Newmann (reported by Brandt, 1995) and Louis and Kruse label 
“reflective dialogue,” in which conversations are conducted about students, teaching, and learning and 
identifying related issues and problems. Participants in such conversations learn to apply new ideas and 
information  to problem‐solving  techniques  and  are  able  to  create new  conditions  for  students.    Key 
tools in this process are shared values and vision; supportive, physical, temporal, and social conditions; 
and a shared personal practice (SEDL, 1997).   WKU is becoming a member of the Professional Learning 
Communities  that are emerging  in  its constituent school districts.  In order  to be seen as partners and 
allies with  the districts  they  serve,  the College of Education & Behavioral  Science administrators and 
faculty members are making concerted and  focused efforts  to  (a) consistently dialogue  in  formal and 
informal  settings  with  schools  and  districts  to  share  visions  and  a  sense  of  purpose;  (b)  actively 
demonstrate  heightened  interest  and  engagement  in  the  learning  process;  (c)  involve  schools  and 
districts  in university decision making and becoming  involved  in decision making at the school district; 
(d)  develop  collegial  relationships  among  teachers;  and  (e)  foster  positive,  caring  student‐teacher‐
administrator‐university relationships.  
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Additionally,  Professional  Learning  Communities will  be  a working model  at WKU  in  order  to  assure 
consistency and relevance in coursework, to serve as a monitoring system to assure that candidates not 
reaching  full potential  in coursework and assessment protocols are provided services  (RTI)  in a  timely 
manner,  and  to provide  a  conduit  for  an  accountability  and  reliability  system of  analyzing  candidate 
assessments. Teams of WKU faculty from the education units have been trained  in the PLC model and 
are actively practicing it within the unit structure. 
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Teacher Leadership I (3 hours) Required Course 

Rationale for the Teacher Leadership Course 

Danielson  (p.  12)  defines  teacher  leadership  as  “that  set  of  skills  demonstrated  by  teachers  who 
continue  to  teach  students but  also have  an  influence  that extends beyond  their own  classrooms  to 
others within their own school and elsewhere.”  It entails teachers organizing and facilitating others with 
the  goal  of  improving  the  school’s  performance  in  critical  responsibilities  involved  in  teaching  and 
learning.   

Teacher leadership also requires developing and recognizing leadership skills and dispositions in order to 
work  in  collaborative  relationships  with  colleagues  to  mobilize  when  an  opportunity  or  problem 
presents  itself.     Michael Fullan  (2001)  says,  “The  litmus  test of all  leadership  is whether  it mobilizes 
people’s commitment  to putting  their energy  into actions designed  to  improve  things.    It  is  individual 
commitment, but above all it is collective mobilization” (p. 9).  The type of leadership a teacher displays 
can be formal or informal, direct or indirect.  Teachers may have a title with specific job responsibilities, 
or  they  may  demonstrate  leadership  through  marshalling  colleagues,  students,  and/or  other 
stakeholders  into accomplishing a goal. They may  serve as  the designated “head” of a  team or as an 
active participant. 

In  this  course,  candidates  will  be  provided  with  a  definition,  context,  and  the  impact  of  teacher 
leadership.      Candidates  will  explore  the  framework  for  teacher  leadership  and  the  relevant  skills 
necessary to be leaders.  

Course Objectives: 
At the conclusion of the course, the candidates will be able to . . . 

• Demonstrate an understanding of the importance of quality leadership in schools 

• Elucidate how Teacher Leaders perform a variety of roles to help influence student 
learning 

• Explicate different theories about motivating faculty and students  

• Work more  effectively with other  teachers  to help  them  grow  as  instructors  and 
contributors to the profession 
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• Demonstrate  basic  leadership    skills  (e.g.,  communication,  conflict management, 
group processes, etc.) necessary to lead effectively in education environments 

• Help  facilitate  others  in  organizational  improvement  processes  (i.e.,  effective 
change efforts) 

• Demonstrate the ability to work effectively with others both inside and outside the 
school 

• Understand  the  concept  and  development  of  effective  Professional  Learning 
Communities (PLC)  

• Plan effective professional development for individuals and groups in school settings 

• Use  self‐reflection  as  a  vehicle  for  all  improvement  efforts,  both  personal  and 
organizational 

 
Kentucky Teacher Standards Addressed:  

Standard 8: Collaborates with colleagues/parents/others (8.1‐8.4) 
Standard 9: Evaluates teaching and implements professional development (9.1‐9.4) 
Standard 10: Provides leadership within school/community/profession (10.1‐10.4) 

 
Kentucky Teacher Standards Assessed:  

Standard 8: Collaborates with colleagues/parents/others (8.1‐8.4) 
Standard 10: Provides leadership within school/community/profession (10.1‐10.4) 

 
Critical Performances or Evidence Required for Proficiency Assessment: 

Professional Activities Vitae:   Using the Entry Level KY Teacher Standards supported by 
self‐reported  evidence  and  examples,  submit    a  vitae  that  describes  and  documents 
teaching activities  that  involve  (a) students’  families and community,  (b) collaboration 
with  colleagues,  and  (c)  growth  as  a  learner.   Provide evidence  for each  activity  that 
demonstrates the direct or indirect effect on student learning. 

2 A‐D. Integrated Core Courses   (6‐13 hours)  Required  

Hours determined by  the Entry Assessment and a  faculty advisor.   Courses  included  in  the  integrated 
core focus are A) Curriculum Development, B) Classroom Instruction, C) Assessment and Data Analysis, 
and D)  a  specific  content  course.    The Classroom  Instructional  course  and  the Assessment  and Data 
Analysis course are divided into independent modules. 

Rationale for the Integrated Core Courses 

Robert Marzano  (2003b)  articulates  a  framework  for  understanding  the  characteristics  of  effective 
schools  and  effective  teachers  in  these  schools:  1)  use  of  effective  classroom  strategies;  2)  use  of 
effective  classroom management  strategies; and 3) design of effective  classroom  curricula.   Marzano 
summarizes the research of Nye and colleagues (2004): 
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…indicates  that  students  who  have  a  teacher  at  the  75th  percentile  in  terms  of  pedagogical 
competence will  outgain  students who  have  a  teacher  at  the  25th  percentile  by  14  percentile 
points  in  reading and 18 percentile points  in mathematics….indicates  that  students who have a 
90th percentile teacher will outgain students who have a 50th percentile teacher by 13 percentile 
points in reading and 18 percentile points in mathematics. (p. 2)  

In translation to real‐world teacher preparation, it is imperative that teachers be skilled at high levels of 
proficiency.    In order  for  students  to  learn at high  levels,  the  teachers  instructing  them must do  the 
same. 

High stakes testing has resulted in acute measurement of student learning, and teachers have begun the 
quest to set high goals for student achievement based on assessment results. Through the work with the 
practitioners,  administrators  in  particular,  an  identified  need  surfaced  that  teachers  be  adept  at 
“unpacking”  or  disaggregating  standards  in  order  to  articulate  high  learning  goals  relative  to  their 
particular  curriculum  and  development  level.    Based  on  those  results,  teachers  should  design  and 
implement instruction utilizing appropriate, research‐based pedagogical skills.  

In order for students to be moved consistently and appropriately along the learning continuum, teachers 
need to become researchers within their own classrooms, in that they need to raise questions relative to 
what they think and observe about their teaching and their students’ learning (MacLean & Mohr, 1999 
p. x). Teachers must be able to analyze educational research and policies and explain the implications for 
their own practice and  for  the profession.    Instruction  implemented by a  teacher operating  through a 
standards‐based model becomes data driven based on effective, scientifically‐based sound  instruction, 
pedagogy, and content.   The teacher assumes the role of researcher,  in that he or she asks questions 
and evaluates the quality of instructional strategies/techniques and their effects on student learning.  In 
essence,  the  teacher  is  able  to  critically  evaluate  the  student  outcomes  through  formative  and 
summative  assessments, produce  interventions,  and  use  the  information  gained  through  analyses  to 
plan  for  future  instruction.  In  order  to  prepare  teachers  to  be  researcher‐leaders,  the  focus  of  the 
Integrated Core Courses  is  to enable candidates  to  reach proficiency.   The premise of  this program  is 
that  it  is  job‐embedded.    Therefore,  it  is  essential  that  teacher  candidates  be  exposed  to  teaching 
situations beyond their present assignment.  The PLC model will address two major exposure concerns:  
(1) the need for candidates to experience teaching situations representing various forms of diversity in 
students and teaching contexts, and (2) the need to better understand the parameters of teaching in a 
variety of  content, developmental,  and  specialist  areas  in order  to better participate  in Response  to 
Intervention (RTI) models for students representing learning difficulties. 

1) Diversity 
What  constitutes  diversity  is  based  on  several  interpretations. Diversity  can  be measured  by 
culture,  ethnicity,  economic  levels,  learning  abilities,  and  language  barriers.    Payne  (2005) 
further identifies the area of diversity related to poverty and gives the definition as “the extent 
to which an individual does without resources” (p. 8).  Payne identifies these resources as being 
financial, emotional, mental, spiritual, physical, support systems, relationships/role models, and 
knowledge of the hidden rules of the class structures. 
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Two major sources of diversity in the classroom are exceptional needs inclusion policies and the 
growing  number  of  immigrant  students. Major  changes  in  how  special  needs  students  are 
educated  in  public  schools  have  increased  diversity  in  regular  classrooms  (MetLife,  p.  60).  
Today,  43%  of  teachers  agree  that  their  classes  have  become  so mixed  in  terms  of  student 
learning abilities that they can’t teach them effectively (Metlife, p. 60). In addition, according to 
the National Center for Education Statistics (2006), one in five children (20%) between the ages 
of 5 and 17  in  the U.S. spoke a  language other  than English at home, an  increase  from 9%  in 
1979. In 2006, one‐quarter (25%) of students not speaking English at home spoke with difficulty 
(Planty  et  al.,  2008).    Yet,  neither  the  educational  experiences  nor  the  backgrounds  and 
attitudes  of  prospective  teachers  equip  them  to  participate  in  the  culture  of  schooling 
envisioned  for  an  increasingly pluralistic  society.  These prospective  teachers,  overwhelmingly 
white, middle  class,  and  typically monolingual, bring  little  intercultural  experience  from  their 
largely suburban and small‐town backgrounds (Zimpher, 1989).  
 
In the MetLife Survey of the American Teacher: Past, Present, and Future (2008), the comparison 
to  the past also  reveals  that some  longstanding challenges have  increased.   Those six  factors, 
that go beyond  the reach of  the classroom but can hinder students  from  learning  to  their  full 
potential,  include violence, English  language facility, poor nutrition,  lack of parental support or 
help,  poor  physical  condition,  and  poverty.    Today,  half  (49%)  the  teachers  in  the  survey 
indicated that poverty hinders  learning for at  least one‐quarter of their students, compared to 
41%  in 1992.   More teachers (43%) agree that their classes have become so mixed  in terms of 
student  learning  abilities  that  they  can’t  teach  effectively,  as  compared  to  39%  in  1988.  In 
addition, nearly twice as many teachers today, as compared to 1992, say that a lack of facility in 
English hinders learning for at least one‐fourth of their students (22% vs. 11%).  The problem is 
even  greater  in  urban  schools  (30%). Urban  schools  generally  showed  less  progress  in many 
areas when  compared  to  rural  and  suburban  schools  in  the  five  challenge  areas  of  poverty, 
nutrition,  English  language  facility,  physical  condition,  and  violence.   Of  those  teachers who 
report  that poverty  is a problem  for at  least one‐quarter of  their students, 80% say  that  their 
training has prepared them very or somewhat well to deal with the issue.  
 
More  than  a  third  (36%)  of  teachers  in  schools  where  one‐quarter  or more  students  have 
nutrition problems affecting learning do not feel their training prepared them well to deal with 
the issue. Of those teachers working in schools where at least one‐quarter of the students face 
health related problems, nearly four in ten (38%) feel not well prepared, or poorly prepared, to 
deal with such issues; 15% of principals say that teachers are not well prepared by their training 
to deal with physical condition issues. 
 
For those teachers who report that at  least one‐quarter of their students face  lack of parental 
support or help as an obstacle  to  their  learning, eight  in  ten  (79%) say  that  their  training and 
education have prepared them either very or somewhat well to deal with this lack of support. 
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Teachers  for whom at  least one‐quarter of their students are hindered  in  learning by violence 
disagree  about  their  preparation:  just  under  two‐thirds  (63%)  feel  very  well  or  somewhat 
prepared, and just over one‐third (36%) feel not well or poorly prepared (p. 121‐128).  To 
address these issues, Banks (1991a) notes the importance of integrating multicultural education 
within the teacher education curriculum:  
 

An effective teacher education policy for the 21st century must include as a 
major focus the education of all teachers, including teachers of color, in ways 
that will help  them  receive  the  knowledge,  skills,  and  attitudes needed  to 
work  effectively with  students  from  diverse  racial,  ethnic,  and  social  class 
groups. (pp. 135‐136)  

 
So how can these major issues for teaching be addressed in a program, as not all candidates are 
exposed to all of these issues and the major tenet of the proposed program is for the work to be 
job‐embedded?    Participation  in  the  PLC  groups will  allow  candidates  to  dialogue  and  share 
experiences from their classrooms with other candidates.   Purposeful configuration of the PLC 
groups  will  allow  teachers  access  through  insights  from  other  practitioners’  experiences  on 
pedagogy and outcome measures that may differ from their own. 

2) Response to Intervention 

The Individuals with Disabilities Education Act (IDEA, 2004) authorized local education agencies 
to  use  Response  to  Intervention  (RTI)  models.  RTI  is  an  integrated  approach  that  includes 
general, remedial, and special education based on a three‐tiered model that monitors student 
progress  with  different  levels  of  intervention  intensity.  By  providing  scientifically‐based 
interventions  to students, monitoring progress on  interventions, and using  this  information  to 
determine those  in need of more  intensive services, RTI also builds on the requirements of No 
Child Left Behind (NCLB).   There  is a two‐tiered  implication for the master’s program.   Teacher 
candidates will be taught to understand the models for RTI in P‐12 settings, and secondly, WKU 
will  support  teacher  candidates  through  RTI  models  that  identify  and  support  candidates 
struggling to meet proficiency in coursework and assessment projects. 

 
A  major  focus  when  designing  the  content  for  the  Integrated  Core  was  the  deficit  in  assessment 
capabilities of teachers revealed  in the survey and  focus group data. Graduate candidates continue to 
have  difficulty  aligning  assessments  to  the  cognitive  complexity  and  content  articulated  in  state 
standards.    According  to  the WKU  Assessment  Report  for  Initial  Preparation  Programs,  74%  of  pre‐
service teachers "passed" the assessment standard  (Table 13), which had the  lowest percentage of all 
standards.  According to the student teaching evaluation proficiency rates noted in the same report, the 
assessment standard ranked as one of the  lowest at 92% (Table 14).   In the WKU College of Education 
and Behavioral Sciences Practitioner Survey, the average for "utilizing varied types of assessments" was 
3.6 on  a  scale of one  to  five.   Again,  this  ranked  as one of  the  lowest  items marked.    These  results 
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suggest  that  more  time  in  the  Teacher  Leader Master’s  Degree  or  Planned  Non‐Degree  Fifth‐Year 
Program needs to be devoted to crafting high quality assessments. 
 
Stiggins  (2002) writes that teachers need to be able to use classroom formative assessment processes 
and a constant  flow of  information about  student achievement  in order  to advance  student  learning.  
They do this by:  

• understanding  and  articulating  in  advance  of  teaching  the  achievement  targets  that  their  
students are to hit; 

• informing their students about those learning goals, in terms that students understand, from the  
very beginning of the teaching and learning process; 

• becoming assessment  literate and,  thus, able  to  transform  their expectations  into assessment  
exercises and scoring procedures that accurately reflect student achievement; 

• using  classroom assessments  to build  students'  confidence  in  themselves as  learners and help  
them take responsibility for their own learning, so as to lay a foundation for lifelong learning; 

• translating classroom assessment results into frequent descriptive feedback (versus judgmental  
feedback) for students, providing them with specific insights as to how to improve; 

• continuously adjusting instruction based on the results of classroom assessments;  

• engaging students in regular self‐assessment, with standards held constant so that students can  
watch themselves grow over time and, thus, feel in charge of their own success; and 

• actively  involving  students  in  communicating with  their  teacher and  their  families about  their  
achievement status and improvement. (p. 5 ) 
 

In  short,  the effect of assessment  for  learning, as  it plays out  in  the classroom,  is  that  students keep 
learning and remain confident that they can continue to learn at productive levels if they keep trying to 
learn (Stiggins, 2002, p. 5). 
 
In  its 2001 report, the Committee on the Foundations of Assessment of the National Research Council 
advanced recommendations for the development of assessment  in American schools that  included the 
following: 
 

Recommendation 9: Instruction in how students learn and how learning can be assessed 
should  be  a  major  component  of  teacher  preservice  and  professional  development 
programs. This training should be linked to actual experience in classrooms in assessing 
and  interpreting  the  development  of  student  competence.  To  ensure  that  this  occurs, 
state  and  national  standards  for  teacher  licensure  and  program  accreditation  should 
include  specific  requirements  focused  on  the  proper  integration  of  learning  and 
assessment in teachers' educational experience. (Pellegrino, Chudowsky, Glaser, p. 14) 
 

Henning  (2006)  recommended  that  instructors  in  the  teacher‐leadership  program  teach  data 
manipulation and  transformation  strategies,  i.e., histograms,  charts, graphs, or  frequency distribution 
charts.  Henning  further  suggested  instructors  emphasize  that  conclusions  drawn  from  data  analysis 
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must match the statistical procedure used.  Therefore, in response to these works and the data collected 
from  surveys  and  focus  groups  of  practitioners  in  the  WKU  service  area,  a  strong  emphasis  on 
assessment and data analysis has been included.   

Instruction for the Level 1 courses will utilize a mixed delivery system of online, face‐to‐face, and hybrid 
combinations.  Courses are divided into modules with separate hour designations to meet the needs of 
candidates not requiring all of the content of the courses.   During instruction, candidates will utilize the 
information  being  explored  in  the modules/courses  in  their  regular  instructional  setting.  These  job‐
embedded clinical experiences will be  focused on real‐time  instructional activities  in the classroom.  In 
order  to  facilitate  professional  development  and  higher  levels  of  teacher  quality,  candidates will  be 
expected  to  continually  analyze  and  reflect  on  the  impact  on  student  learning  through  Professional 
Learning Communities (PLC).  Candidates will be assigned to Professional Learning Communities that will 
include  P‐12  teachers  of  diverse  content  and  developmental  grade  levels  and  also  ESL,  Exceptional 
Needs, etc., in order to assure a more global view of the entire education spectrum.  The PLC’s will meet 
to  exchange  classroom  experiences  related  to  course  content,  discuss  student  progress,  clarify  and 
refine pedagogy, and analyze assessment data. Involvement in a PLC will also provide skill development 
of  teacher  leadership  in a  collegial atmosphere.. WKU  faculty will assume  the  role of  facilitators and 
team members of the small groups. These meetings will be held face‐to‐face or virtually according to the 
discretion of the group and  instructor (see  Instructional Model Diagram 3).   All courses were designed 

by teams of WKU faculty and district practitioners.  

 A. Curriculum Development Course (3 hours)  Required course 
               Professional Learning Community (PLC) participation required 
     
  Course Objectives:  

At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Organize curriculum for horizontal and vertical alignment 

• Understand the elements of a standards‐based unit 

• Incorporate state curriculum guidelines 

• Develop a standards‐based  instructional unit  incorporating Depth of Knowledge (DOK) and 
taxonomies 

• Develop, correlate, analyze, and provide appropriate assessment and feedback for individual 
units 

• Integrate and sequence appropriate content knowledge into the unit 

• Develop an awareness of instructional quality 
 

  Kentucky Teacher Standards Addressed:  
  Standard 1:  The teacher demonstrates applied content knowledge (1.1‐1.5) 
  Standard 2: The teacher designs and plans instruction (2.1‐2.5) 
  Standard 3: The teacher creates and maintains learning climate 
  Standard 4: The teacher implements and manages instruction 
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  Standard 5:  The teacher assesses and communicates learning results 
   Standard 6:  The teacher demonstrates the implementation of technology 
  Standard 7:  The teacher reflects on and evaluates teaching and learning (7.1‐7.3) 

 
  Kentucky Teacher Standards Assessed in this course: 

  Standard 1:  The teacher demonstrates applied content knowledge (1.1‐1.5) 
  Standard 2: The teacher designs and plans instruction (2.1‐2.5) 
  Standard 3: The teacher creates and maintains learning climate 
  Standard 7: The teacher reflects on and evaluates teaching and learning (7.1‐7.3) 

 
  Critical Performances or Evidence Required for Proficiency Assessment:   

• Open  Response  Questions:    Complete  open  response  questions  that  are  based  on  content  
knowledge in the candidate’s teaching certification area and stemming from the KY Program of 
Studies and Core Content 

• Standards‐Based  Unit:    Design  and  implement  a  unit  of  study  with  a  sequence  of  lessons,  
including all materials and samples of student work.   Unit must also  include use of  integrated 
technology by teachers/students. Length of unit commensurate with Program of Studies, Core 
Content, and developmental level of candidate’s students.    

• Comparison Analysis:    Submit  an  analysis of  a before‐course  and end‐of‐course unit of  study  
including  (a)  an  analysis of  the  end‐unit  in  terms of  instructional  soundness  and  evidence of 
student  learning,  (b)  a  reflection of personal  growth or  the need  for  growth  as  the  result of 
teaching the unit. 

 

B. Classroom Instruction (three 1‐hour modules)  
    Professional Learning Community (PLC) participation required 
 

  Classroom Instruction: Instructional Strategies (1 hour) 

                    Course Objectives: 
      At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Explore research‐based best practices, analysis, and implications for use 

• Describe the theoretical basis for each best practice 

• Evaluate the influence of individual differences on teaching and learning 

• Evaluate sample lessons that utilize research‐based best practices 

• Identify ways in which best practices can enhance learning by diverse students 

• Demonstrate a working knowledge of the research‐based best practices by developing 
lesson plans for those practices 

• Implement  lesson plans using  selected best practices  in a classroom and evaluate  the 
success of the implementation 

• Develop resources in educational technology 
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• Utilize  technology  to  communicate  knowledge,  ideas,  and  information  about  the 
instructional strategies with other class members 

 
       Classroom Instruction: Equitable Schools (1 hour) 

 
Course Objectives: 
At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Examine the role of school and stakeholder partnerships both at the school and district 
level in student achievement 

• Explore theory and research related to school and stakeholder partnerships 

• Evaluate sample partnership plans that utilize research‐based best practices 

• Determine the components of successful school and stakeholder partnerships 

• Analyze  research  relating  to  culturally  diverse  populations,  school  and  stakeholder 
partnerships, and increased student achievement 

• Identify ways in which school and stakeholder partnerships can enhance the learning of 
diverse students 

• Develop resources in educational technology 

• Develop methods  in which  technology will  increase  the  likelihood of successful school 
and stakeholder partnerships 

• Utilize technology to communicate knowledge, ideas, and information about school and 
stakeholder partnerships with other class members 

• Create a school and stakeholder partnership plan designed to enhance student success 
for a selected school 

• Enlist  the  input  of  school  leaders  and  stakeholders  to  develop,  revise,  and  possibly 
implement a school and stakeholder partnership plan 

 
Classroom Instruction: Student Centered Learning and Engagement (1 hour)  

 
Course Objectives: 
At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Discuss  learning  theories  with  application  to  student‐centered  learning  in  diverse 
classroom settings 

• Demonstrate  an  understanding  of  classroom  management  in  context:  elementary, 
middle, and high school settings for diverse student populations 

• Examine  various ways  to  promote  student motivation  through  productive  classroom 
management, instruction, and assessment best practices 

• Analyze  the  classroom  teacher  role  as  a  teacher  leader  in  the  areas  of  classroom 
management and student motivation 

• Utilize technology to support classroom management and student motivation initiatives 
to improve student achievement 
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  Kentucky Teacher Standards Addressed:  
    Standard 1:  The teacher demonstrates applied content knowledge 

  Standard 2: The teacher designs and plans instruction 
  Standard 3: The teacher creates and maintains learning climate (3.1‐3.5) 
  Standard 4: The teacher implements and manages instruction (4.1‐4.5) 
  Standard 5:  The teacher assesses and communicates learning results 
  Standard 6: The teacher demonstrates the implementation of technology (6.1‐6.5) 
  Standard 7: The teacher reflects on and evaluates teaching and learning 

 
  Kentucky Teacher Standards Assessed in this course: 

  Standard 3: The teacher creates and maintains learning climate (3.1‐3.5) 
  Standard 4: The teacher implements and manages instruction (4.1‐4.5) 
  Standard 6: The teacher demonstrates the implementation of technology (6.1‐6.5) 

 
Critical Performances or Evidence Required for Proficiency Assessment: 
  All performances are required regardless of the number of modules the candidate takes. 560 
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• Video Lesson:   Video with analysis of candidate engaging students  in a  lesson  that utilizes 
technology   

• Contextual Factors:  A contextual summary of the school/classroom environment, the class 
makeup, and other factors that may influence instruction 

• Instructional Materials:   Submission of  instructional materials with explanation of use  that 
supports a learning experience 

• Personal Commentary:  A commentary analyzing personal teaching 
 

C. Assessment and Data Analysis (one 2‐hour module and two 1‐hour modules)  
      Professional Learning Community (PLC) participation required 

   

Assessment and Data Analysis: Analysis of Data to Improve Student Learning (2 hours) 

Course Objectives: 
At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Explain the principles that guide educators in the process of selecting, developing, and using 
educationally meaningful assessments 

• Create assessments  that align  to  the cognitive complexity and content articulated  in state 
standards 

• Analyze the variety of assessments within a practitioner’s classroom  

• Craft a formative and summative assessment plan for a unit of instruction 

• Utilize a continuous assessment model 

• Demonstrate understanding of assessment for learning versus assessment of learning  
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Assessment and Data Analysis: Evaluating Classroom Assessments 
 
Course Objectives: 
At the conclusion of the course, the K‐12 teacher will be able to . . . 

• Explain the eight forms of validity evidence and the three types of reliability evidence 

• Compute simple descriptive statistics for assessment data     

• Understand and apply the principles of  level of measurement to calculations on classroom 
and school data 

• Articulate a philosophy for evaluating student progress 

• Understand professional/legal/ethical issues involved in the assessment of students 

• Utilize data from student results to bring every student to mastery level  
Assessment and Data Analysis: Utilizing Standardized Tests 
       Course Objectives 

At the conclusion of the course, the candidate will be able to . . . 

• Explain  the  principles  of  psychometric  analysis  that  underlie  the  construction  of 
standardized assessment instruments 

• Distinguish between and interpret norm‐referenced and criterion‐referenced assessments 

• Analyze school and classroom data from standardized tests to  inform school  improvement 
efforts 

• Incorporate results from standardized assessments into a school improvement plan 

• Employ strategies that assist students in developing test taking skills 

• Utilize data from student results to bring every student to mastery level  
 

 
  Kentucky Teacher Standards Addressed:  

  Standard 1:  The teacher demonstrates applied content knowledge 
  Standard 2: The teacher designs and plans instruction 
  Standard 3: The teacher creates and maintains learning climate 
  Standard 4: The teacher implements and manages instruction 
  Standard 5:  The teacher assesses and communicates learning results (5.1‐5.6) 
  Standard 6: The teacher demonstrates the implementation of technology 
  Standard 7:  The teacher reflects on and evaluates teaching and learning (7.1‐7.3) 

 
  Kentucky Teacher Standards Assessed in this course: 

  Standard 5:  The teacher assesses and communicates learning results (5.1‐5.6) 
  Standard 7:  The teacher reflects on and evaluates teaching and learning (7.1‐7.3) 

 
Critical Performances or Evidence Required for Proficiency Assessment: 

All performances are required regardless of the number of modules the candidate takes. 622 
623   
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• Contextual Factors:   Provide a detailed evaluation of the student population using quantitative  
and qualitative data including a description of diverse needs of the students 

• Analysis  of  Student  Learning:    Collect  responses  to  three  assignments/prompts  from  three  
students of representative diversity and analyze the growth of student learning giving details of 
the instructional methods employed 

• Reflection:  Write a reflection of personal growth attained as the result of Professional Learning  
Community discussions, classroom experiences, and coursework achievement and/or the need 
for growth as the result of the analysis of the student learning results.  

D. Content Course (3 hours) Required Course:  

Students  will  select  a  minimum  of  one  existing  content  course  specific  to  their  initial  teaching 
certification area that augments their knowledge of the content area based on entry level assessments.  

  Course Objectives: 
  At the conclusion of the course, the candidate will be able to . . . 

• Gain additional content knowledge  

  Kentucky Teacher Standards Addressed:  
  Standard 1:  The teacher demonstrates applied content knowledge 

 
  Kentucky Teacher Standards Assessed in this course: 

  Standard 1:  The teacher demonstrates applied content knowledge 
 
Critical Performances or Evidence Required for Proficiency Assessment: 

• Open Response Questions:  Complete open response questions designed by the content specific  
faculty that are based on content knowledge in candidate’s teaching certification area and stem 
from  the  Kentucky  Program  of  Studies  and  Core  Content  and/or  other  state  curriculum 
documents 

 

5. Action Research Module (2 hours) Required 

An online course to prepare candidates for the capstone Action Research Project will be required. 
Candidates will begin reflecting on an area of general interest, begin collecting initial data, and prepare a 
preliminary  prospectus  for  the  action  research project  that  can  be  conducted while  taking or  at  the 
completion  of  Level  2  courses.  This  course  ideally  will  be  taken  just  prior  to  the  initiation  of  the 
Participatory Action Research Project and may be taken during Level 1 or Level 2. 
 

Course Objectives: 
At the conclusion of the course, the candidate will be able to . . . 

• Explore the use of action research as part of a school improvement strategy 

• Analyze and explore current topics in education research 
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• Integrate theoretical and experiential knowledge into instruction 

• Frame questions appropriate for classroom and school inquiry 

• Gain skills in selected qualitative and quantitative research methods 

• Enable  candidates  to  develop,  pursue,  document,  and  report  on  an  action  research 
inquiry 

• Enable candidates to present their findings to a broader audience 
 

  Kentucky Teacher Standards Addressed:  
  A minimum of three Kentucky Teacher Standards must be addressed in the capstone Action  
  Research Project to be completed by the conclusion of the degree program. 
 
  Kentucky Teacher Standards Assessed in this course:  
  Candidate may choose a minimum of three standards 
 
Critical Performances or Evidence Required for Proficiency Assessment:   

• Development of research question(s)  

• Literature Review  

• Outline for project  

• Timeline for project  

• Prospectus for an Action Research Project relevant to the candidate’s work environment  
 

At the conclusion of the Action Research Project: 

• Presentation and  scoring of  the project by a university  faculty member,  school district/school  
representative, and any other stakeholders influenced by the project 

 
Mid‐Point Assessment 

(See the Summary of the Assessments, Diagram 6)   

During the prescribed individual coursework for Level 1, each candidate will complete assessments that 
evidence job‐embedded proficiency in the concomitant skills. Assessments on the candidate’s ability to 
develop  and  implement  standards‐based  units  of  study,  to  impact  student  learning  through  class 
instruction, to assess and analyze student achievement, to grow professionally, and to collaborate and 
lead will be administered and  scored by  the  faculty  throughout  the  coursework and uploaded  to  the 
Electronic Portfolio System (EPS).  The assessments include observations, videos, student work samples 
with  analyses,  presentations,  interviews,  Teacher Work  Samples,  and/or  other  standards‐based  unit 
formats.    In addition,  the Teacher Leader Master’s Degree or Planned Non‐Degree Fifth‐Year Program 
candidate will submit an Analytical Reflection Summary of practice and revised Professional Goals based 
on Level 1 experiences and complete three (3) open response questions based on content knowledge in 
the  candidate’s  teaching  certification  area  and  in  alignment with  the  Kentucky  Program  of  Studies.    
Also,  the  candidates  will  submit  an  analytical  reflection  summary  of  their  progress  since  the  Entry 
Assessment Seminar at  the  induction  to  the program.   The candidate’s Analytical Reflection Summary 
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and  revised professional goals will  then guide  the candidate and advisor  in determining  the course of 
study for Level 2.   

Several districts have  requested  that  they  submit  a mid‐point  check  sheet  similar  to  the  Entry  Level 
Referral to provide further feedback on the level of proficiency the teacher demonstrates.   

At the end of Level 1, the assessment performances will be reviewed and assessed holistically by faculty 
and practitioners.   The review will 1) determine  if the candidate  is proficient  in the skills addressed  in 
Level 1, 2) determine both if the candidate needs additional work in Level 1 topics and/or the course of 
study appropriate  for  the candidate  in  Level 2, and 3) validate and assure  reliability.   The  review will 
provide feedback that allows the candidate and advisor(s) to alter the program of studies, if needed. The 
successful results of the Level 1 assessments will be an overall score of 3.0, with no individual score less 
than 2.5.  Success in the Level 1 assessments will determine movement to Level 2. 

 

Level 2 

Level 2 will be global, in that choices will be made available in areas pertinent to the professional career 
goals of each candidate.  

Level 2  coursework will be determined based on  the  assessment  at  the  conclusion of  Level 1.   Each 
program will  be  individualized  based  on  the  candidate’s  assessment  results,  professional  goals,  and 
growth  plan.    In  the  Level  2  program,  candidates will  (a)  take  additional  courses  to  attain  Level  1 
proficiencies or (b) specialize in an area.  Examples: 

• Candidates could take a mix of content and pedagogy to improve P‐12 classroom practice.   

• Candidates could start taking  leadership courses to fast track the Rank I for administration and  
to develop  them  for  schoolwide  teacher  leader  roles  such as department head,  school‐based 
decision making member, etc.  

• Candidates could work toward an endorsement, such as in technology or Gifted and Talented.   

Level 2 Courses 

Candidates will have  flexibility  in Level 2 coursework dependent upon the completion of Level 1, thus 
allowing more distance toward other certificates in Level 2 and/or Rank I.  This would ultimately impact 
pre‐service  teachers by encouraging  them  to hone  content and practice experiences  throughout pre‐
service  coursework,  Student  Teaching,  and  the  Internship  year  in  order.    This  approach will  better 
prepare  the  candidate  for  the  Teacher  Leader  Master’s  Degree  or  Planned  Non‐Degree  Fifth‐Year 
Program and the completion of Level 1 more effortlessly. 

Level  2  instruction will  utilize  a  hybrid  system  of  online  and  face‐to‐face  delivery.    Courses will  be 
content, pedagogy, and/or leadership specific based on each individual’s prescribed program.  A strong 
reliance will exist on the arts and sciences as well as on specialized areas in the College of Education and 
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Behavioral  Sciences.    Courses  also will  come  from  existing  courses  in  the  College  of  Education  and 
Behavioral Sciences, Potter College of Arts and Letters and Ogden College of Science and Engineering.   

Assessments will be conducted within the course structures to determine the level of proficiency in each 
independent  area.    The  results  of  these  assessments will  determine  entry  into  the  Action  Research 
phase,  which  includes  a  module/course  in  the  preparation  for  action  research.      After  successful 
completion of the Action Research preparation, candidates will conduct an Action Research project (see 
the Summary of the Assessments, Diagram 6). 

Action Research Capstone Project 
 
An  Action  Research  Capstone  Project will  be  conducted  throughout  Level  2  or  at  the  conclusion  of 
coursework  for  Level  2.    If  the  project  is  conducted  at  the  conclusion  of  Level  2  coursework,  the 
recommendation  will  be made  that  the  Action  Research module  course  be  taken  just  prior  to  the 
initiation of the project.  The Action Research Project requiring the candidate to employ the leadership 
skills  the  Teacher  Leader Master’s Degree  or  Planned Non‐Degree  Fifth‐Year  Program  is  designed  to 
develop will be referred to as Participatory Action Research (PAR). 

Teachers are subjective insiders involved in classroom instruction as they go about their daily routines of 
instructing  students,  grading papers,  taking  attendance,  evaluating  their performance,  and  reviewing 
the curriculum. Traditional educational researchers who develop questions, design studies around those 
questions,  and  conduct  research  within  the  schools  are  considered  objective  outside  observers  of 
classroom  interaction.    However,  when  teachers  become  teacher‐researchers,  the  traditional 
descriptions of both teachers and researchers change. Teacher‐researchers raise questions about what 
they think and observe relative to teaching and student learning. They collect student work in order to 
evaluate performance, but  they also perceive  student work as data  to be analyzed  for examining  the 
resulting teaching and learning (MacLean & Mohr, 1999 p. x).   
 

Action  Research  is  a  recognized  form  of  experimental  research  focusing  on  the  effects  of  the 
researcher's  direct  actions  of  practice within  a  participatory  community with  the  goal  of  improving 
performance quality or an area of concern (Dick, 2002; Reason & Bradbury, 2001; Hult & Lennung, 1980; 
McNiff, 2002). Action research involves the utilization of a systematic cyclical method of planning, taking 
action, observing, evaluating (including self‐evaluation), and critical reflecting prior to planning the next 
cycle (O'Brien, 2001; McNiff, 2002). The actions contain a set goal of addressing an identified problem in 
the  workplace;  for  example,  reducing  the  illiteracy  of  students  through  the  use  of  new  strategies 
(Quigley, 2000). A collaborative method is employed to test new ideas and implement action for change. 
Direct  participation  is  involved  in  a  dynamic  research  process  while monitoring  and  evaluating  the 
effects of the researcher's actions aimed at improving practice (Dick, 2002; Checkland & Holwell, 1998; 
Hult & Lennung, 1980).   At  its core, action  research  is a means  to  increase  the understanding of how 
change  in one's actions or practices can mutually benefit a community of practitioners  (McNiff, 2002; 
Reason & Bradburym, 2001; Carr & Kremmis 1986; Masters, 1995). 
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Essentially, Participatory Action Research  (PAR)  is  research which  involves all  relevant 
parties  in  actively  examining  together  current  action  (which  they  experience  as 
problematic) in order to change and improve it. They do this by critically reflecting on the 
historical, political, cultural, economic, geographic and other contexts which make sense 
of it. Participatory action research is not just research which is hoped will be followed by 
action. It  is action which  is researched, changed and re‐researched, within the research 
process by participants. Nor is it simply an exotic variant of consultation. Instead, it aims 
to be active co‐research, by and for those to be helped. Nor can it be used by one group 
of people to get another group of people to do what is thought best for them ‐ whether 
that  is  to  implement a central policy or an organizational or service change.  Instead  it 
tries to be a genuinely democratic or non‐coercive process whereby those to be helped, 
determine the purposes and outcomes of their own inquiry. (Wadsworth, 1998) 

PAR proceeds through repeated cycles in which researchers and the education community start with the 785 
identification of major  issues, concerns, and problems;  initiate  research; originate action;  learn about 786 
this  action;  and  proceed  to  a  new  research  and  action  cycle.  This  process  is  a  continuous  one. 787 
Participants  in  Action  Research  projects  continually  reflect  on  their  learning  from  the  actions  and 788 
proceed  to  initiate  new  actions on  the  spot. Outcomes  are  very difficult  to predict  from  the outset, 789 
challenges  are  sizeable,  and  achievements  depend  to  a  very  large  extent  upon  the  researcher’s 790 
commitment,  creativity,  and  imagination.  If  the  repeated  cycles  are  thoughtfully  and  systematically 791 
followed,  preferably  in  a  group  context,  then  (a)  issues  and  understandings  and  (b)  the  practices 792 
themselves will develop and evolve. 793 

794 
795 
796 

Districts have requested that they be apprised of the Action Research Projects being conducted by their 
candidate‐teachers.   To further encourage district  inclusion, the results of the action research projects 
will be presented to the district stakeholders involved in the projects. 

 797 

798 

799 

800 

Completion of Teacher Leader Master’s Degree or Planned Non‐Degree Fifth‐Year Program 
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TEACHER LEADER MASTER’S DEGREE or PLANNED NON‐DEGREE FIFTH YEAR PROGRAM 
DETAILED CONTINUOUS ASSESSMENT PLAN 

 
Transition Point 1:  Admission to MAE Program/Level 1 

Note:  Evaluation of the candidates’ level of proficiency will be determined by the WKU instructor and a public school representative.  
Program advisement will be done during Entry Assessment course by the WKU instructor based on the results of the evaluation and 
professional growth plan. 

Graduate Admissions 
Critical Performances KTS Assessed* Other Requirements/Notes 

 
N/A 
 
 

 

 
N/A 

 
• If candidate is WKU alumnus and is 

teaching, automatic admission.  
• If candidate is alumnus of another KY 

school with a GPA of 2.5 and is 
teaching, admit with a teacher work 
sample or KTIP portfolio for admission 
credentials review. 

• If candidate is out-of-state student with 
GPA of 2.5 and currently employed as a 
KY teacher, admit with a teacher work 
sample or KTIP portfolio admission 
credentials review. 

• GRE score on file for non-WKU 
students. 

 
Course Title:  Entry Assessment  

(1 hour – required; prerequisite to full MAE Admission) 
Critical Performances KTS Assessed* Other Requirements/Notes 

 
Self-Survey based on entry-level KTS and 
supported by evidence and examples  
 

 
KTS 7: Reflection/Evaluation 
KTS 9: Professional Development 
 

 
• Submit the Cycle 3 KTIP Assessment 

OR an in-kind example (for students 
who did not participate in KTIP) 

• Develop a Professional Activities vitae 
• Complete a Dispositions Survey 
• Referral by a) the school principal or his 

designee and b) a professional 
colleague, i.e. team teacher, resource 
teacher  listing i) specific 
standards/dispositions that the 
candidate shows strength, ii)specific 
standards the candidate needs growth, 
iii) areas that would aid growth in 
collaborative efforts on a team and/or 
grade level, and 4) areas that would aid 
the district in meeting SIP goals. (A 
guided template provided.) 

• Referral by a professional colleague, 
i.e. team teacher, resource teacher, 

 
 
Professional Growth Plan (PGP) 
 
 
 

 
 
KTS 9: Professional Development 
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listing a) specific standards/ 
dispositions  that the candidate shows 
strength b) specific 
standards/dispositions the candidate 
needs growth, and c) areas that would 
aid growth in collaborative efforts on a 
team, grade, or school level. 

• Submit the School Improvement Plan 
• Individualize plan of study related to 

KTS 
 

*CPs may address multiple standards, BUT standards listed are ASSESSED in rubric. 
 

Transition Point 2:  Admission to Level 2 
Note:  All Critical Performances and other requirements must be completed by the end of Level 1 course series.  In order to advance to 
Level 2 of the MAE program, the candidate must have an average score of 3.0 on all performances uploaded to the EPS.  Additional 
course/module work during Level 2 may be required as the result of the assessment results. 

Course Title:  Teacher Leadership 1  
(3 hours – required) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 

Professional Activities Vitae:  Using the 
Entry Level KY Teacher Standards supported 
by self-reported evidence and examples 
submit, a vitae that describes and documents 
teaching activities that involve a) students’ 
families and community, b) collaboration with 
colleagues, and c) growth as a learner.  
Provide evidence for each activity that 
demonstrates the direct or indirect effect on 
student learning. 

 

 
KTS 8:  Collaboration 
KTS 10: Leadership 

 
N/A 

Course Title:  Action Research Course Preparation Module 
(2 hours – required; may be taken in Level 1 or 2) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
N/A 

 
N/A 

 
N/A 

Course Title:  Curriculum Development 
(3 hours – individualized based on Entry Assessment) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
Open Response Questions: Complete  open 
response questions that are based on content 
knowledge in candidates’ teaching certification 
area and stemming from the KY Program of 
Studies and Core Content 
 

 
KTS 1: Applied Content Knowledge 

 
N/A 
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Standards-Based Unit: Design and implement 
a unit of study with a sequence of lessons, 
including all materials and samples of student 
work.  Unit must also include use of integrated 
technology by teachers/students 

 
KTS 2: Designs/Plans Instruction 
KTS 3: Learning Climate 
KTS 4: Implements/Manages 
Instruction 
KTS 6: Technology 
 

 
Comparison Analysis:  Submit an analysis of 
a before-course and end-of-course unit of study, 
including a) an analysis of the end-unit in terms 
of instructional soundness and evidence of 
student learning, b) a reflection of personal 
growth or the need for growth as the result of 
teaching the unit. 
 

 
KTS 5: Assesses/Communicates 
Learning Results 
KTS 7: Reflection/Evaluation 

Course Title:  Classroom Instruction Modules 1-3 
(Possible 3 hours total – individualized based on Entry Assessment) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
Video Lesson:  Video with analysis of 
candidate engaging students in a lesson that 
utilizes technology.   
 

 
KTS 6: Technology 
 

 
All CPs are required regardless of the 
number of modules the candidate 
takes. 

 
 
Contextual Factors:  A contextual summary of 
the school/classroom environment, the class 
makeup, and other factors that may influence 
instruction.  

 

 
KTS 3: Learning Climate  

 

 
Instructional Materials:  Submission of 
instructional materials with explanation of use 
that support a learning experience.  

 

 
KTS 4: Implements/Manages 
Instruction 

 

 
Personal Commentary:  A commentary 
analyzing personal teaching. 
 

 
KTS 7: Reflection/Evaluation 

 

Course Title:  Classroom Assessment Modules 1-2 
(Possible 3 hours total – individualized based on Entry Assessment) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
Contextual Factors:  Provide a detailed 
evaluation of the student population using 
quantitative and qualitative data including a 
description of diverse needs of the students.     
 

 
KTS 3: Learning Climate  
 
 

 
All CPs are required regardless of the 
number of modules the candidate 
takes. 
 

 
Analysis of Student Learning:  Collect 

 
KTS 5: Assesses/Communicates 
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responses to three assignments/ prompts from 
three students of representative diversity and 
analyze the growth of student learning giving 
details of the instructional methods employed.  
 

Learning Results 
 

 
Reflection:  Write a reflection of personal 
growth or the need for growth as the result of 
the analysis. 
 

 
KTS 7: Reflection/Evaluation 
 

Course Title:  Content Specific Course 
(3 hours – individualized based on Entry Assessment) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
Open Response Questions:  Complete open 
response questions that are based on content 
knowledge in candidate’s teaching certification 
are and stemming from the KY Program of 
Studies and Core Content, and or state 
curriculum documents. 

 
KTS 1: Applied Content Knowledge 

 

 
Transition Point 3:  Program Exit 

Course Title:  Varied 
(11-20 hours - required) 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
N/A   
 

 
N/A   
 

 
Advanced coursework in Leadership, 
Pedagogy, and Content; Areas of 
Specialization 

 
Course Title:  Action Research Capstone Project 

Critical Performances KTS Assessed* Other Requirements/Notes 
 
Action Research Project  
 
 

 
Various:  The project must address a 
minimum of three KY Teacher 
Standards in depth.   
 
 

 
Prior to execution of projects, candidates 
must prepare and receive approval for a 
prospectus. 
 
After presentation to the appropriate 
entities (i.e., school board, school faculty, 
other education stakeholders), final 
project will be posted on EPS. 
 
Score of 3 is required.  Additionally, KTIP 
rubrics will be used to measure each KTS 
addressed in the project.  These scores 
will be entered into the ACCSYS in a 
fashion similar to the IP TWS indicator 
scores.   

 



MAE Course Descriptions 05252009 
 

1 
 

TEACHER LEADER MASTER’S DEGREE or PLANNED NON‐DEGREE FIFTH YEAR PROGRAM 
COURSE DESCRIPTIONS AND SEQUENCE 

 
PRE‐LEVEL COURSEWORK 
Course Title:  Entry Assessment  

(1 hour – required; prerequisite to full MAE Admission) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
At the conclusion of the course, the 
students will have… 

• Submitted the Cycle 3 KTIP Assessment 
or in-kind document related to KTS. 

• Completed a self-survey based on entry-
level KTS and supported by evidence and 
examples. 

• Developed Professional Activities vitae 
• Completed a Dispositions Survey  
• Procured two referrals from employers 

and colleagues 
• Developed a Professional Growth Plan 

(PGP).      
• Prepared with the aid of a faculty advisor 

an individualized plan of study related to  
KTS.   
 

 
The course provides an orientation and entry- 
level gate for candidates admitted to the WKU 
Teacher Leader Master’s programs.  The 
purpose of the course is to facilitate intensive 
self-reflection and self-evaluation, with direction 
from faculty, to determine strengths, 
weaknesses, and areas for study for each 
candidate within the program. In order to assure 
that each candidate’s needs are met, a series 
of assessment evaluation tools and supporting 
evidence will be used to determine the 
candidate’s level of proficiency at admission in 
each concomitant skill addressed in the 
program’s framework.   

 
KTS 7: Reflection/Evaluation 
KTS 9: Professional 
Development  
 

 
LEVEL 1 COURSEWORK 

Course Title:  Teacher Leadership 1  
(3 hours - required) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
At the conclusion of the course, the 
students will be able to . . . 

• Demonstrate an understanding of the 
importance of quality leadership in 
schools 

• Discuss how Teacher Leaders perform a 
variety of roles to help influence student 
learning 

• Discuss different theories about 
motivating faculty and students 

• Work more effectively with other teachers 
to help them grow as instructors and 
contributors to the profession 

• Demonstrate basic leadership  skills 
(e.g., communication, conflict 
management, group processes, etc.) 
necessary to lead effectively in education 
environments 

• Help facilitate others in organizational 
improvement processes (i.e., effective 
change efforts) 

• Demonstrate the ability to work 
effectively with others both inside and 
outside the school 

• Plan effective professional development 
for individuals and groups in school 
settings 

• Use self-reflection as a vehicle for all 
improvement efforts, both personal and 
organizational 

 

 
Introduction: 
• Definitions, Contexts, and Impact  
• Self-assessments of Teaching and 

Leadership 
 

 Framework for Teacher Leadership*: 
• The “Lens” of Student Learning  
• Domains of School Culture 
• Communications and Community Relations 
• Teaching and Learning 
• School-wide Policies/Programs 
• Contexts of Teacher Leadership 
• Teacher’s Department/Team 
• Across the School 
• Beyond the School 

 
Skills of Teacher Leadership: 
• Interpersonal Effectiveness Motivating  

Others and Managing Conflict  
• Group Processes and Teambuilding  
• Problem Solving and Decision Making 
• Facilitating Change and Dealing with 

Resistance 
• School Culture and Professional Learning 

Communities 
• Enhancing Student Learning through 

Collaboration with Others 
• Effective Professional Development 

 
* Danielson, C. (2006). Teacher leadership that 
strengthens professional practice. Alexandria, 
VA: ASCD 
 

 
KTS 8: Collaboration  
KTS 9: Professional Development  
KTS 10: Leadership 
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Course Title:  Action Research Course  Preparation Module 
(2 hours – required; may be taken in Level 1 or 2) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
At the conclusion of the course, the 
students will be able to . . . 

• Explore the use of action research as part 
of a school improvement strategy 

• Analyze and explore current topics in 
education research 

• Integrate theoretical and experiential 
knowledge into instruction 

• Frame questions appropriate for 
classroom and school inquiry 

• Gain skills in selected qualitative and 
quantitative research methods 

• Enable students to develop, pursue, 
document, and report on an action 
research inquiry 

• Enable students to present their findings 
to a broader audience 

 

 
Foundations to Action Research: 
• Definition and understanding of the tenets of 

action research 
• Exploring  the various approaches to 

research 
• Understanding the similarities and differences 

between action research and other 
educational research 

• Exploring the historical and philosophical 
roots of action research 

• Exploring how action research is a part of a 
school improvement strategy 

• Review of current literature and development 
of a research question 

• Defining what makes a researchable issue 
 
Implementation Plan: 
• Research ethics 
• The IRB review process 
• The strategies, procedures, and tools for  

effective action research 
• Data and how they are used 
• Communicating the results of action research 
• The uses of reflection for educational 

practitioners 
• Determining how action research impacts 

teaching and learning regarding instructional 
effectiveness      

 

 
A minimum of three Kentucky 
Teacher Standards must be 
addressed in the capstone Action 
Research Project to be completed 
by the conclusion of the degree 
program. 
 

Course Title:  Curriculum Development 
(3 hours - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course the K-12 
Teacher will be able to . . . 

• Organize curriculum for horizontal and 
vertical alignment 

• Understand the elements of a standards-
based unit 

• Incorporate state curriculum guidelines 
• Develop standards-based instructional 

unit incorporating Depth of Knowledge 
(DOK) and taxonomies 

• Develop, correlate, analyze, and provide 
appropriate assessment and feedback for 
individual unit 

• Integrate and sequence appropriate 
content knowledge into the unit 

• Develop an awareness of instructional 
quality 

 
• Organizing curriculum for horizontal and 

vertical articulation through a holistic 
perspective and implementation utilizing 
contextual awareness, curriculum maps, and 
crosswalk documents 

• Understanding the elements of a standards-
based unit that includes: 
- Contextual factors and achievement data 

that affect classroom instruction 
- Understanding content in order to integrate 

and sequence a unit 
- Understanding tenets of instructional 

quality 
- Setting appropriate goals for students 
- Implementing goal aligned instruction 
- Evaluating student learning in light of goals 

and instruction 
- Reflecting on student learning and 

effectiveness of instructional design 
- Setting new high, appropriate, and 

worthwhile goals at the beginning of each 
curriculum sequence  

- Exploring state curriculum guidelines 
- Using the Depth of Knowledge (DOK) and 

taxonomies to develop units of study 
- Using assessment data  appropriately to 

develop, correlate, and analyze learning 
and provide feedback for all stakeholders 
 
 

 
KTS 1: Applied Content 
Knowledge 
KTS 2: Designs/Plans Instruction 
KTS 3: Learning Climate 
KTS 4: Implements/Manages 
Instruction 
KTS 5: Assesses/Communicates 
Learning Results 
KTS 6: Technology 
KTS 7: Reflection/Evaluation  
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Course Title:  Classroom Instruction Module 1 – Instructional Strategies 
(1 hour - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course, the 
students will be able to . . . 

• Explore research-based best practices, 
analysis, and implication for use 

• Describe the theoretical basis for each best 
practice 

• Evaluate the influence of individual 
differences on of teaching and learning 

• Evaluate sample lessons that utilize researc
based best practices 

• Identify ways in which best practices can 
enhance the learning of diverse students 

• Demonstrate a working knowledge of the 
research-based best practices by developing
lesson plans for these practices 

• Implement lesson plans using selected best 
practices in a classroom and evaluate the 
success of the implementation 

• Develop familiarity with resources of 
educational technology 

• Utilize technology to communicate 
knowledge, ideas, and information about the
instructional strategies with other class 
members 

 

 
Some topics included in the proposed 
curriculum include understanding how the brain 
learns; examining research-based instructional 
strategies; analyzing case studies and critiquing 
strategies modeled; and designing, revising, 
and implementing research-based strategies 
that meet the needs of all learners.  
 
How the Brain Learns: 
• Basic Brain Facts 
• How the Brain Processes Information 
• Memory, Retention, and Learning 
• The Power of Transfer 
• Brain Specialization and Learning 
• The Brain and the Arts 
• Thinking Skills and Learning 

 
Framework for Effective Instruction: 
• Teaching and Learning Context 
• Establishing and Communicating Learning 

Goals 
• Helping Students Effectively Interact With 

New Knowledge  
• Helping Students Practice and Deepen 

Understanding of New Knowledge 
• Helping Students Generate and Test 

Hypotheses About New Knowledge 
• Engaging Students 
• Developing Effective Lessons Organized into 

a Cohesive Unit 
 

Case Studies of Effective Instructional 
Strategies: 
• The Role of Technology in Effective 

Instruction 
• Collaboration With Parents, Peers, Others 
• Examination of Effective and Ineffective 

Instructional Strategies 
 
Designing a Unit Incorporating Research-
Based Instructional Strategies: 
• Contextual Factors 
• Establishing Goals 
• Developing Effective Lessons That 

Incorporate Best Practice                                   
• Implementation of Unit 
• Analysis of Effectiveness of Unit 
• Reflection 

 

 
KTS 1:  Applied Content 
Knowledge 
KTS 2: Designs/Plan Instruction 
KTS 3: Learning Climate 
KTS 4: Implements/Manages 
Instruction 
KTS 5: Assesses/Communicates 
Learning Results 
KTS 6: Technology 
KTS 7: Reflection/Evaluation 

Course Title:  Classroom Instruction Module 2 – Equitable Schools 
(1 hour - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course, the 
students will be able to . . . 

• Examine the role of school and 
stakeholder partnerships both at the 
school and district level in student 
achievement 

• Explore theory and research related to 

 
Some topics included in the proposed curriculum 
include defining stakeholders 
and partnerships; analyzing case studies  
and real life school and stakeholder  
partnerships; and designing, revising, and 
implementing a school and stakeholder 
partnership design. 
 
Framework for School and Stakeholder  
Partnerships: 

 
KTS 1:  Applied Content 
Knowledge 
KTS 2: Designs/Plan Instruction 
KTS 3: Learning Climate 
KTS 4: Implements/Manages 
Instruction 
KTS 5: Assesses/Communicates 
Learning Results 
KTS 6: Technology 
KTS 7: Reflection/Evaluation 
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school and stakeholder partnerships  
• Evaluate sample partnership plans that 

utilize research-based best practices 
• Determine the components of successful 

school and stakeholder partnerships 
• Analyze research relating to culturally 

diverse populations, school and 
stakeholder partnerships, and increased 
student achievement 

• Identify ways in which school and 
stakeholder partnership can enhance the 
learning of diverse students 

• Develop familiarity with resources of 
educational technology 

• Develop methods in which technology will 
increase the likelihood of successful 
school and stakeholder partnerships   

• Utilize technology to communicate 
knowledge, ideas, and information about 
school and stakeholder partnerships with 
other class members 

• Create a school and stakeholder 
partnership plan for a selected school that 
is designed to enhance student success  

• Enlist the input of school leaders and 
stakeholders to develop, revise, and 
possibly implement a school and 
stakeholder partnership plan 

 

• Definition of Stakeholders 
• Need and Purpose of School and Stakeholder 

Partnerships 
• Definition of Partnerships 
• Examine Research on School and Stakeholder 

Partnerships 
• Student Achievement and School and Stake 

holder Partnerships 
 
Case Studies of School and Stakeholder 
Partnerships: 
• Parenting 
• Communicating and the Role of Technology 
• Volunteering 
• Learning at Home 
• Community Collaboration 
• Examination of Successful and Unsuccessful 

Partnerships 
 
Designing a Partnership: 
• Planning a Partnership 
• Enlisting Input of Stakeholders 
• Developing a Partnership Plan 
• Reviewing Partnership Plan 
• Implementing of Partnership Plan 

Course Title:  Classroom Instruction Module 3 – Classroom Management and Motivation 
(1 hour - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course, the 
students will be able to . . . 

• Discuss learning theories with application 
to classroom management in diverse 
classroom settings 

• Demonstrate an understanding of 
classroom management in context: 
elementary, middle, and high school 
settings for diverse student populations 

• Examine various ways to promote student 
motivation through productive classroom 
management, instruction, and assessment 
best practices 

• Analyze the classroom teacher role as a 
teacher leader in the areas of classroom 
management and student motivation 

• Utilize technology to support classroom 
management and student motivation 
initiatives to improve student achievement   

 

 
Proposed topics include classroom 
management skills and processes and 
motivational strategies for diverse for diverse 
learners and at-risk students, involvement of 
parents and community members, use of 
technology, and data based decision-making.  

Proactive Classroom Management Efforts: 
• Establish Effective Rules and Procedures 
• Classroom Organization and Schedules 
• Curriculum Maps 
• Managing Administrative Tasks 
• Involvement of Parents and Community 
• Use of Technology and Proactive 

Classroom Management Efforts 
 

Student Behavior Management: 
• Conflict Prevention 
• Student Responsibility and Self-

Management 
• Student Problem-Solving and Decision- 

Making Skills 
• Use of Technology and Student Behavior 

Management 
 

Positive Student Contributions to the 
Learning Environment: 
• Productive Student-Teacher Relationships 
• Role of Technology in Student Motivation 
• Intrinsic and Extrinsic Student Motivation 

Strategies 
• Use of Technology and Positive Student 

Contributions to the Learning Environment 
 
 

 
KTS 1:  Applied Content Knowledge 
KTS 2: Designs/Plan Instruction 
KTS 3: Learning Climate 
KTS 4: Implements/Manages 
Instruction 
KTS 5: Assesses/Communicates 
Learning Results 
KTS 6: Technology 
KTS 7: Reflection/Evaluation 
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Course Title:  Classroom Assessment Module 1 – Analysis of Data to Improve Student Learning 
(2 hours - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course, the 
students will be able to . . . 

• Explain the principles that guide educators 
in the process of selecting, developing, 
and using educationally meaningful 
assessments 

• Create assessments that align to the 
cognitive complexity and content 
articulated in state standards 

• Analyze the variety of assessments within 
a practitioner’s classroom  

• Craft a formative and summative 
assessment plan for a unit of instruction 

 

 
Designing Effective Assessments: 
• Relation of assessment to instruction 
• Relation of assessment to the curriculum 
• Purpose and forms of classroom 

assessment 
• Process of planning a classroom 

assessment 
• Advantages and limitations of different item 

types 
• Strategies for constructing good test items 

 
Formative and Summative Assessment: 
• Application to instructional units 
 

 
KTS 1:  Applied Content Knowledge 
KTS 2: Designs/Plans Instruction 
KTS 3: Learning Climate 
KTS 4: : Implements/Manages 
Instruction 
KTS 5:  Assesses/Communicates 
Learning Results  
KTS 6: Technology 
KTS 7: Reflection/Evaluation 
 

Course Title:  Classroom Assessment Module 2 – Evaluating Classroom Assessments 
(1 hour - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 

At the conclusion of the course, the 
students will be able to . . . 

• Explain the eight forms of validity 
evidence and the three types of reliability 
evidence 

• Compute simple descriptive statistics for 
assessment data     

• Understand and apply the principles of 
level of measurement to calculations on 
classroom and school data 

• Articulate a philosophy for evaluating 
student progress 

• Understand professional/legal/ethical 
issues involved in the assessment of 
students 

• Utilize data from student results to 
improve classroom assessments 

 

 
Validity: 
• Eight types of validity evidence   
• Reliability (three types) as one of the eight 

types of validity evidence 
 
Descriptive Statistics: 
• Simple calculations (mean, standard 

deviation, etc.) 
• Relation to inferential statistics 
• Levels of measurement 
• Statistical assumptions and violations 
 
Evaluating and Grading Student Progress 
 
Formative Assessment: 
• Using results to inform test improvement 
• Informal diagnostic instruments 
  
 

 
KTS 1:  Applied Content 
Knowledge 
KTS 2: Designs/Plans Instruction 
KTS 3: Learning Climate 
KTS 4: : Implements/Manages 
Instruction 
KTS 5:  Assesses/ 
Communicates Learning Results  
KTS 6: Technology 
KTS 7: Reflection/Evaluation 
 

Course Title:  Classroom Assessment Module 2 – Evaluating Classroom Assessments 
(1 hour - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Professional Learning Community (PLC) 
participation required. 
 
At the conclusion of the course, the 
students will be able to . . . 
 
• Explain the principles of psychometric 

analysis which underlie the construction of 
standardized assessment instruments 

• Distinguish between and interpret norm-
referenced and criterion-referenced 
assessments 

• Analyze school and classroom data from 
standardized tests to inform school 
improvement efforts 

 
Standardized Assessments : 
• Criterion- and norm-referenced tests   
• Principles of psychometric analysis 
• Interpretation of standardized tests 
 
Evidence-based School Improvement : 
• Disaggregation of data 
• Connecting data to school improvement 
• Utilizing school and classroom data 
• Utilizing teacher tests and standardized 

assessments 
• Improving Assessment Results  
• Strategies for test taking 
• Using results to inform test improvement 

 
KTS 1:  Applied Content 
Knowledge 
KTS 2: Designs/Plans Instruction 
KTS 3: Learning Climate 
KTS 4: : Implements/Manages 
Instruction 
KTS 5:  Assesses/ 
Communicates Learning Results  
KTS 6: Technology 
KTS 7: Reflection/Evaluation 
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• Incorporate results from standardized 
assessments into a school improvement 
plan 

• Employ strategies that assist students in 
developing test taking skills 

• Utilize data from student results to 
improve classroom assessments 

 

 
 

Course Title:  Content  Specific Course 
(3 hours - individualized based on Entry Assessment) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
At the conclusion of the course, the 
students will be able to . . . 

• Demonstrate acquisition and application of 
content knowledge in the candidate’s 
specific content area 

  
KTS 1: Applied Content Knowledge 

 
LEVEL 2 COURSEWORK 

Course Title:  Varied 
(11-20 hours - required) 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
Advanced Coursework in Leadership, 
Pedagogy, and Content; Areas of 
Specialization 
 

 
BASED ON COURSE 

 

 
N/A 

Course Title:  Action Research Capstone Project 

Course Objectives Content KTS Met 
(BOLD = CP assesses KTS) 

 
At the conclusion of the course, the 
students will be able to . . . 
 
• Demonstrate acquisition and application of 

content knowledge in the candidate’s 
specific content area 

 
SELECTION AND APPROVAL OF ACTION 
RESEARCH PROJECT:  Candidates will 
prepare a prospectus for an Action Research 
Project relevant to the candidate’s work 
environment that addresses the  questions: 
 
1. What is already known about the subject?  
2. Why is candidate interested?  
3. What information is available regarding the 

topic? 
4. How will the project impact the  

work environment?  
5. Are there other ways to describe the topic 

(synonyms and relationships)? What kinds 
of resources would be useful for the project? 

6. What resources would be useful/needed for 
the project?  

7. Who will be participating (collaborators and 
subjects)? 
 

 
Various:  The project must 
address a minimum of three KTS 
in depth. 
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